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~ together is fun and satisfaction, and can give one the sense of mild creation.

sing'véry well (but I hum beautiﬁ;lly); So here it is: a'last hum! S

Preface , e .o

. . g .
- - u

x:Myt_h has the swan sing just prior to its demise. Well, this is writtén as I'depart as
_— ) : : e . . C oy
book review editor of Exceptional Children and those who've heard me know that Ican't
. . N . . ‘l . .- 1-,__’ ,\\ . . " . ‘ f,t!;
I reread my foreword to.the 1973 volume of Seledted Media Reviews, and must confess

1 )

that fbe Stuf§soun§s very weighty :‘iqdeed, However, 'althou'gl;‘ We tried hard to be serious,

fair, ‘and--above all--honest, much of -this work for me (and I suspect for most of our

- contributors) was sheer pleasure; Reading bool;is,?télking" about them, and Writing‘on

them arc lovely ways ¥o-chgage one's time. TFurther, being responsible for putting reviews . -
o . ; : o i

f &

But xjevieWing_ books has a completely sober and socially-significant_ aspect. If "the /
- . = ‘! ¥ -}“-;(4' :. i R -

medium is the message' was a popular sloganlof the 1960's, it is no less ré’levantai\;q

say that the medium is the mass ‘age of the 1970's. I?{ziowiedge is said to .double in }\any

ateas every few years, and one tends to think that books. on such knowledge far exceed
. <7 ) # . 7 v
/ i ‘
the first geometric increase. - .
Spet::i'al education is no exception. . It is with the intention of helping peai:le who work

with the handicapped and gifted to cope with such an array of published works, that we have

13

- hd N
compiled these reviews.

=

Written by professionals in their respective areas, the reviews range in content from

-articulation theory to sexual identity crises, from token economy to Rorschach responses.

Although the true writer doesn't need critics or others to judge him and his works--he

& =

.does it himself--the fnrtﬁrightness of the reviewers comments together with thoughtful

. ) - 1



1 N - . ' . i * B v * N L » / ° )
-, . summary cannot help but-stimulate the reader's thoughts on the subject. And-thinking-- -

/as well as hélpi,ng“ié what we reilly are about as educators. *~ S -
" Finally, to all of you who-worked with me and contributed to these Media Reviews, to.

,’*—; all who wrote the books for us to review, and to all who read the reviews--and the hooks-—

;]

- thank you very sincerely. . . | _ = :

™o ! ' - ! : ‘ . : ' ' L
oL Burton Blatt, Centeﬂnnial Professor

' and Director, Division ¢f Special

. “ o Education and Rehabilifation,

: Syracuse University,
o ‘ , ' . Syracuse, New York °

¥
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The @Qs,@‘f the Open | Classraom R

o Lesley P. Gingell Homewood, Ilhnaisi- ETC E‘ublications, 1973 276 pp $S,,75 "

Hardcover: o 3 L _ : ‘ -
- According to the author, the purpose of this hook is to att\&;mpt to '"'aid these .
V . . ‘-ﬁ . "_‘E;- -_._}75 N - f_’.:‘ =T »
feﬂnwiteé.chers who . . . wish tdopén up their clasérooms a bit:fipre .., . or.even " B

a whole lot" (p 12) anard that end, Gingell (aﬂteac:her herself) haa glven us a very L

7 .
;l"

. The book is cllvlded l.IltD 15 chapters many of which fccus on a smgle currlczﬂlum

s elgEt

*

area such as 1angu-age, envirorxmental studies,’ d‘isﬂovery (science), math,j_artaﬁd

erafts, music, and nfovement. Each subject is discussed in terms of pufpose, methods, - -

9

' desci‘iptioxg of spéeific' projects, and the authm;!s personal experience.’ Maﬁy‘éf tha_‘

chaptera contain extensive examples of children‘s work, cgﬁiés of teacher prepared

fl

performing in plays, or exploring community settings.

Immediately'preceding! the eufriculum'chaptars are sections titled '"The Child"

-

_(the author's view on children's needs and t}%gchersi responsibilities to children),

"The Teacher' (a discussion of teacher training in England), '"The ‘Place of the Individ- =
: ' - : . ;

School" and '"Methods of Teaching Children in a Classroom

¥

ual in the Classroom and ti
Situation. " This last chapter is really a general introduction té the content areas to |
come while the ""Place of the Individual . . .'" is a rather awkward combinatién of

the mtfiéacies,‘ details, policies, guidelines, aw%fds and honors, and the like, that

. constitute the English prlmary school system.
\

The real strength of this book is its personal quality. The author states her

position in the introduction: '"One‘thing of which I am quite sure is that there is no "

one 'way of teaching or learning" (p. ix). She confirms that position throughout the
3

_ | 0 ,



"book by deseribing for her readers a variety of experiences that répresent innumer-

_ able ways.of féar;-hing and learning effectively andgpléas:antly. . For exampie*, Gingell .
- sees, the-open classroom as a series of human relationships, not a particular structur- -

L I

- al configuration; such concern for human growth and development permeates her book. .

The w;almgéseé of this book may béfouﬁ‘d in what the author has not ineiudecig )
c .; I cbmpa:is':m to the number of examples and amount of description, The brief focus

- "on issues in open education seems almost nonexistent. For example, the only mention

_af prﬂblgms in thLS book occurs in a Pné\"pégé discussién of disﬁplixié_tilat gakes
.vvl’g'*'elass;aa:;x-l organiéatién EJldCOOEEI‘;tIDH séem much easier than it réaliy: is. The last
¥ . o . . . . o N
- ciié.pfter, ""'Some Final Reﬂéigt;@;;s:ﬁ if not quite two pages and left me. wishing it wé;'e :
m ch longer and more camplete Even the first chapter, a fasciﬁating degéripti@n of N
the aﬁthcr—'sg eﬁﬁ’ériené& in an Amerman ér}ﬁéﬂl, seems much too briéf and not ne,al;ly

as comprehensive as it might have been.

Ag it staﬁds, however, The ABC's of the Open Classroom is a useful and personal

description of one teacher's efforts toward open education; it ought to be helpful to

& ~ . Al e

other teachers with gimilar interests.
i

Syracuse, New York.

=8

10
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Abnormal Chlldren and Ycuth The "4py- ‘and Research P o, :
Anthony Davids New York Jnhn W;ley & Sons 1972 211 pp. $11.95 ',Hardeov)er; .

Althgugh the attempt to Lll’lltE educators am:l psycbologists in the common cause of

3

' exceptmnal children has been made rePeatedly, the fruit of these efforts has-been
gluswe: Teachers suspec;t the visitmg glmmlaﬂ, while clinic;ans, in haste or in lack - N
nof appreciation of the schgol én_vit'onﬁleht, %requéntly.iail.tg communicate their findings

effectively. Thus, an endeavor to bridge the ggli; between the two is welcome, partic-
ularly in a time of renewed efforts to iptegrate éxceptional children: into regular -
classfzg

ThlE vg‘lume offers educators an understandihg of the process of psychopathalug? ,

ical develogment, from both a prevenﬁva and a developmantal point ‘of view. By

agquaiﬁtmg taachefrs \;v‘ith the role of egdfunctiéﬁs in the learning of intalieetuél mater-
, ial, the aﬁtﬁar seeks to tﬁgen the desigﬁ of curricula aﬂd methods qf te_aéhﬁjg Eiﬁﬂtmn&tily

c},iéturbed children to thé cﬁntfibﬁticms of the g‘sychalégisti |
The psychologist author Emplgys studies Df chxldren u.:s a psychtatrm hospital, a - 7 '

halfway house, and a summer remedlal pmgram for LLI]dEl‘ai:hIEVEI'S undert-aken at

Brown University. Various forms of treatment are used, ranging from intensive long

term therapy to behavior madificaticnii’programsg In each case, considerable discusaion
is° devoted to the linkage of treatment and research, a component frequently missing
from entries in research jéui‘nals, The auth;jr‘_ articulates this relationship in two.

ways: he describes the pragreésion from the statement of the questién, through pla_ﬁs

ning and implementation, to follow up; he also evaluates critically the effectiveness of

the research efforts in determining the success of intervention strategy.

In recording ae evolution of five projects of child assistance, Davids concerns

5. A

11 o -
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. himself with ithe_ woi‘king relvatiogship between fhgra?euﬁcs nr:edugatioﬁal practice and A

reseirch considerations, Each investigation is introduced with a comprehensive

reviéw of relevant literature in the field of emotional disturbance and ego development.
' The use of individual case studies serves to illustrate subtleties which underlie. the

. more formal group studiés,” and the reader thus acquires a dynamic view of factors.
- which might otherwise be seen as one dimensional.

Although the strengths of this volume are more s:-i;i,ent than its faiiingg.f.tﬁé ‘

-

lattér teﬁd'tc: impede the author's ob'jectivé of informing educators abo'ut_péyclic'loé‘icpl

factors which impinge upon the learning process. It is not that the author does not’
. . ; {

4

. assumptions and the language he speaks as a psychologist pfelvent the educator

from entering into the thought processes he employs to arrive at his conclusions.
To work closely with one another, as Davids invites educators agid psychologists

T ' H

to dc;a, one needs to know both what the other seleets ‘as significant information and how

he or.she processes it in order to draw conclusions. Collaboration with a member of .

aﬁot_her! profession which does not inciude this data is destined to some degree of

Pl

failure. The mystery and threat of-the other person remains; the individual can never
= _ ) . - B B . . - 4 V
"be sure whether the other's decigion making process is due to his style as a person or

his professional right to a storehouse of technical and privileged information.

‘;I‘hat this book is net entirely successful in issuing an invitation to educators to

L

- collaborate with psychologists is to be expected. Traditions built b} iwg professions

. working separately inwhat is essentialls; a common cause will die sléwly. If members .
) 2= : C. . ' > .o o . !
of each profession‘hged this invitation, however, the basis will be laid for new and

possibly more productive forms of collaboration.
6 i ¥

C 12
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clinical, and whatever we learn {rom areas that go heyon

=

" (p. XII).
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chats, and the last chapter, "Adolescence in

i
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The reader sheuld not anticipate that the present volume js a conﬁareben
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textbook of adolescent psychiatry. Almost without exception the contributors, most

el by ane IS R RRTT e [EUTTS I SO PO L,.\k)L.eAl\ s Lhe }JQyLLAlQ'gl B pot vhilcine ol adoelecaceunce

R Y R T T S PO L S T I P T L T Ty pvY e Ly clopinenl v ans
. | L [ A BT taeerbe o s dn [ T O I T T T,
[ P ' L [l L Lo A [ S T Y Aol Litss i al s
' : [ s ' [ i fa eaen shd N LI SR
. ' - . ' . s v [ L:ﬁn! B
fa ' . B
1 . ' i
o ' TR . . '
N
: )
B !
sk .
4
i1
[l 3 eak v

o -

ERIC

Aruitoxt provided by Eic:

g



O

ERIC

Aruitoxt provided by Eic:

the modern vra.

deal ubout the ideas and practices of the psychiatr
H]
\ i [T I . L 0 dalt e e ms o in sl Lot apabte Gsde
' @
s i v 3 i s R T S Il l.~l)
i
N . v Y [ i



O

ERIC

Aruitoxt provided by Eic:

The Annual of Psychoanalysis. Volume [.- 1
Editorial Committee, Chicago Institute for Psychoanalysis (Ed
Quadrangle Books, 1473, 385 pp. $15.00 r

|
]
=
o
&
<
o]
4
g

| IS U AN

ct.s otungf s the v . Lt member comniiites of the Chicugo
[NV PRV Ayl Lottt ol e oo nGally totouded UL an wudlcoce uf psychoanalysis.
v ¥ ol i igday e | S ERY B ‘ 1l Wy caplion o aimilas o hhln_-é.l
=
' . f i . . ' s ' s vl | g A D P
. = own n i B i
g LI t ' i it i o [N} - i
i
)
1



illogical and the nature of the emotional ties of these patients to their therapists (the

nalysis of transference). The relationship of such studies to the teaching-and child

therapy situation is, of Course,

theoretical or derivative.

n topics of interest to educators

However, several of the 23 authors have written o
&
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admmistratmfxi and prescriptions of treatment. In its consistently serious effort to
: ) .

balance classical psychoanalytic viewpoints with modern approaches, -it epitomizes

the struggles within psychoanalvsis itself. The indexing is adequate, and it would be

useful as a r

esburce volume in the library of 4 training center. Note: although it is

@i widiaal uné;llf\ wl lhe papere datle back 1u o 15 yuala
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Articulation Thetrapy Throligh Play: A Multisensory Approach. ‘
W. Formaad. Glen Ridge, N.J. : Fxceptional Présg, 1974, 128 pp $5.95
Paperback.

In this book, the author prescnls a method for using "plasied play activitics for
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because of the play oriented nature of

somewhat different pe

~

in relation to speech articulation therapy .

speech and language clinician may assess the usefulness or feasibility
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ormaad’'s method,
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clinician slightly separate and exaggerate the "sound for the day'' from the rest of

the word containlng that seund
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A.udxtary Rerceptual Disorde

ers: An Ltraductmn
David F. Barr, with a foreword by T. Walter Carlin. Springfield, Hlinois: Charles
C. Thomas, 1972. 67 pp. $€5695 Hardfmnér,

The stated puirpose of Lhis book Is Lo ¥, . present an introduction to theories and
preooctles Lo andilony preas sptand Jddooa e

Phe bateaded tcaderabily ncludes
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In attemptingto be éancise, the author sometimes does not clearly differentiate

theories, shy’péthESES, and speculation from established facts. For example, it is
stated as fact rather than as speculation that ... bredthing lead laden air from auto-

moblle emiasions has added dramatically to the number of perceptually handicapped -

s th wader wad Laistly &lae are staled Lo be of gredl lmportance
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Conference on Behavior Modification.
T ()
1973, 55 v

Handy, and Erie J  Alasch

Paperback.
5};(\, 14l cducators uttlize behavioral moditns abion

N [ P W bt L LI e N | .

Behavior Change -- Methodology, Concepts and Practice

Proceedings, International

Champrogn, THinois

ool xa,|:§»llu,'t1 tevhnique for



- . - . g' . a ‘i ) - C
of a tutorial strategy in the home stressing behavioral management by parents with

predelinguent youth, with a nadmary @bjacfivcz of avolding institutionalization. A vei‘y'

interesting discusslon concerns the importance of behavioral skills and controls vs.

5 .

" academic Hkillé; s %osult is a documented report that both are necessary, and it
carries a warning to the behavioral madifiér that to ignore the neceésity of academic

aclilevement skills is a dangerous proposition. ,

R 3 e =

- "1‘-1_1(1;3 third scction contains a frank discuséién of the aﬁplieé.tizhn of behaviqral

mﬁdificn;i:icfls with delinquent youth in.a group home. | Th_é; cost benefit factors and "

fd behavioral goal obtainments rate suggest that this type of prcgram may be

of ult;r.f}?_ hxgh yield. Broader ip;;}iﬁation 'cnf bel;aviafdl&gmeiplas in unrestricted

= L *

- 7 gocial miliey, e.g. families, Is an apparent general theme.
. »  ‘This book is an cxccllent review of-the research related issues in behavioral

madification. It would be an outstanding central point volume for use in a graduate
seminar, or as a supplemental update of current issues in a second graduate course

on the npl’glicé{.idﬁ of behavioral modification. I found it an exciting and scholarly 4
. ) / % *3

- approacl 40 some Qery old but confusing issues. I would recommend this text highlyr}."r
#o any doctoral student about to’embark‘on a dissertation in behavioral modification,

or any scriqus practitioner, or any trainer of practitioners. Try it, you'll like it!
. Reviewed by: David Sabatino, Department of Special Education, Northern Illinois
University, DeKalb, Illinois.




pocketbook. ' A o 1 ST L

- in behavior modification. Poteet makes no pretense of talking to his peers but dgesn't ™

talk down to his designated audience., Rather, be attempts a question and anawer

Behavmr Modification: A PI‘EEthEl Guide for Teachers o - o,

James A, Poteet. Minnaapolis Eurgess Publishing Company, 1973, $2.95 . *
Paperback .

There-is a growing awareness that regular and special educators alike are

beginning to look for brief, clear books which are directed atamphfymg a Singrlé?,:.; ; .

=

c@ﬁcépt into usefulness. Poféet?s Behavioral Modification is just such a shmlme O

It contains 93 very easy to read self instructional pages, filled with aiagrams;'

. "how to do it, " and -illusfrat-ive examples, It intermingles concepts, térnié,' concrete

. ‘ tels

examples, and a review ofliféseafeh in a balance that encourages a beginner's reading,

. although it would be totally inappropriate for any teacher who has had-a basic céurse

X W
[ :

* dialogue.

It is apparent, however, that Poteet is talking to experienced teachers, sol
seriously doubt that the text 15 useful in preservice ‘tram'mgi There s.réa dozén or 80
tg}e;;ts bétter suited to preservice audiences. It is excellent, on the other hand, for
insex Lachar audiences, both for special educators who have not received specific
prep;?:ltidﬁ in behavior modification and for régular educators seeking to learn more ,

about pupil management. It is ideal as a working collection for a special education

resour : teacher or for a school psychologist who is constantly asked for more detail

*or specific examples in behavior modification.

Criticisms: I find only three faults with this material. First, there is a gross

injustice done to diagnostic-prescriptive teaching, treated in less than seven’pages, in

22
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:teaehmg pgact“;tionar -= and for that target audjence, it is well done.

Second, there|is only

' behave greater attEntlon shguld hava Been g;ven to the avaluatmn of behavioral mans.ge=

ment tech:niquea Each time, §he authcxr brmgs the aub]eet up (suppas%dly devoting all
. / _
cf Chapter V.to ;t), he qumkly glosses over it and goes on to samething else.

Dn balam:e hnwever the book is a gcmd‘ resprgnsa to a new audience -~ the

;
gg’{ £

\Review:edﬁby: " David Sabatino, Depaﬁmeﬁt of Special ,’Eclu,t;.a.l:i;:)n,i Northern Illinois ,

+

University, DeKalb, Illinois.
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: Eehevior Pethelogy ef Childhood and Adolescence. , : 3 ! , o
Sidﬂey L. ‘Copel (Ed b) New York: Basié Books, 1973 - 492 pp. _$15.€OO Hardcover

s

I love nee,i:elgie. When I recently. saw a film clip of Esther Willlams performing
a2 1/2 :tueked eomereeult dive into a glorious po—ol of flames and ﬂowe‘re, I eaid,

”New thet g entertaiement I Ihad the .same feeling‘nf nostalgia after‘ reading@e

A 2 i

Behevier Pethelogv of Childhoed e.nd Adoleeetnee For many of us who were rajsed

" and quxeeed on peychoe.nalytic theory, th mking, end tec:lmiquee it was refreehing to

' turn away from the preeent mechanistic a,nd gushy humanietig theeriee of behevi, T
This !bqokiv by ee:r.ltraet, is like experiencing a class reunion in e_eleb_ration of old
. , . _

time orthodox Freudian pey_ehologyg Worde and phrases such as "derivatives of un-

i

page with the precision and ease of dbunds from & player piano.

If you have to turn to a medical dictionary er’yéour local psychiatrist to under-
stand this rheteric, ‘then it is time for you to expand your world. This book is your
chance to enter the exeitemeet and eiyetieiem of thie unconscious foreeeﬁmotiveting
everyday behavier. I guareetee you will not he converted, but you will leave a bit more
confused and perhaps questioning of your objective views of learning, loxirei and life.

: ’i’he tone of the leook, is set by Copel who indicates without emba;reeement that
psychoanalygis is not a cure for the social ills of ‘our society. Peyeheeealyeie is a
comprehensive theory pinpointing inner psychological experiences of supreme e.’nd*
ru;neenee;ioue forces as the main determinants of behavior. .The mind is a dynamic ~

complexity of psychological processes which defies any simplistic explanation.. One's

24
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, mold and are mol,c']e:ad by PEychﬁ;ﬂG}mﬂi deéelopmezit Enough of theixry

The book campriseszﬂxéhaptei:s written primarily by ps;ychiatrists and inclugllng

. 8uch topics as diséurbances ﬁnﬂevélﬂpn{ént and' childhood neurosis, ’dr’ug ﬁddietian,’

auicide in children and adclescents physically handicapped children milieu tharapy,

and thenretical conmderatlons of chlld psyc:hatherapy The majarity of refcarences ara
' s E LUaE
nestled in the 50's and early 60" 8y and thus give the chapters a solid historicﬂl :

L)

perspective.
The mosat ugeful chapter 'ZLl‘ld tbe one which educatoers need to lgnﬂw more about is
"The Dlsplaced Chlld Prablems of Adapted (;";hild Singla Parant Ghild and Stapchild "o

Written by Luce, the chapter highlights the ‘dyn,amlc forces operating in these parent
. A \ ) . o
child relationships. Additionally, it provides enough excellent examples so that the

4

reader may better undeifstand what some of his exceptional pupils may bring into the . . 4

classroom on Monday morning. . '

The book can best be used as resource text at the gra;:luate level of training.
Most important, it rgﬁresents a fundamental theory of viewing the personality develbp=
ment of children. Although ihappen to believe in this theory, I am concerned i;)y the
way it is here translated i%ito educational s%rategies by clinicians, The purists are
unable to raeon;gmizé'the importance of other significant variables operatingi in thé
classroom. Stennis' chapter, ”C!hillzd Psychlatry in the School} " for iexample; reflects
this narrow view; his strategies are about as:izinovativa‘and useful ag a covered brgdge
in New England. While there is light at the end of the tunnel, it is-still a constricted

view. To make this approach viable, one must turn to the psychoeducational concepts

for educational application. 31
' 25
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Bohaviour Problems in School: A Source Book of Readings. 4, .
Phillip Willlams (Ed.). London: 'ﬁxg—iverslty of .Lon(:lﬂnPres%gf-*?I;, 4,
1.75. Paperback. . S -

The readings in this book deal with mally Iacets gfichildren's school-

Al

related behavicr'égcblems. Thé’*s;eitions of the bpok are é;‘gaﬂiz'ed in a logical

i N
2T &

progression, beginning with an overview of the nature of i;hese problems, pro-

y . ‘,{ o B
i ;

cceding to the igentifigation and caﬁse;{ éf méladjusted beha\}lor, andendlng

with a series‘fc;f' pépers on the ‘vari.o\is’methodé of treatmén‘t that may be employed.
Each Eecﬁon ;oﬁtai?ﬁs& _«géhcise in;roduc:tioni by the editor, and four or five papérs
pertaining to fhe ﬁhemé of t’hvc;é éegtion! )

The %tfength- of this"’-paok seems to be in its at{:eﬁtion to sorr;e of the
traditional issues that have been raised by cl_inicians who work with children
having difficglty in school. The papers are concerned with issues Sﬁc}h as
(a) definitions of maladjustment, (b) driffgregitialng;fgépglqhs‘pf{ﬂr;hrirléz'refqr'ﬂsVbeér7 B
havior by various referenéei gfoups, (c) isolation of significant etiological
factors, (d) treatment intervention modalities and (e).research glethodolggy
relﬁted to the ﬁnderstanding and treatment of bebavioraproblfmls: Because the - -
book does not deal intensively with any single aspect of this problem, and con-
tains many relatively old readingé, !it appears that the book would be mést
suitable as a suI;plementary text for students in education courses, or as a
background re}erence fo;'r researchers. The book is valuable as an historical

overview but not as a source of innovative practical ideas—for those who are
knowledgeable in this field. One particularly interesting feature of this book
is in its reporting of work done in British and American settings.

« 27
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g _
The major shortcoming of the book, from this reviewer's vantage point, is

11

the relatively Inadequate attention given to approaches that focus. on modifying the

. school environment, in proportion to the concentration on changing the child's

behavior. On page 130, Burt and Howard state that over a 20 ydar period they .

;A’.‘;‘:;{ T - . ' , ¢ -
o found that a "...complete and apparently permanent disappearance of every overt
: : . Yo ey '

sign of m_aladjustment" occurred in greater th_a,nés;% of thase-cgses in ‘whiéﬁé
chz’mg’é of class or sch601 was the only iﬁfefvention utilized. Yef; with ‘the .E}Ei '
'cepi:ion of ﬁvo articles »on-beha;/ior modification in the e}lass_izqoni, théi‘g is no
material that deals with cbanging the environmental-conditiéns that foster I‘r’;ak/ N
adjustment. With _the increasing emphasis on t;:*aining teachers to béjmoré se/n’—
sitive and effec%ive in interpersonal relations, revising curriculum to .’reﬂ ct.

th% gocial, emotﬁ:ional, cultural, a.rld intellectual n}aeds of ehild:gn, and yestrﬁe—
turing the school setting to promote more pos itive develﬂpm‘ént‘f@;‘ HIVG}IIIdI‘EII,

it would seem appropriate to inclide readings directed at these issyes and con-

/

cerns. Otherwise, we are left with the same paradox that has pl/z{guedﬁ educators
/

/

and clinicians for years: Our !;heorie.s of development :and pathology emphasize

) ! .
environmenta;l influence, while our methods of intér\(entiixn fé:cus on changing the
individual, without dealing with the environmental cond'itior;s that we have postu-
lated as being so significant. |

Reviewed by: Robert Cohen, Director, Institute for Community Development,
Syracuse, New York ' v




Being Different:’ The Autﬂbicgraphy Df Jane Fry, 7 .
Hc:be;rt da.n (Ed. ) New York: John Wiley & Sons, 1974 235 pp. $9.95
Hardé‘u# S , e o ' )

1
e

i - : L, .

This l?i_ogra ical a.c:cmmt of "Jane Fry" which has been collected, compﬂed :,md

edited by Bogdan is a uniqg\ge document; it should be read by anyone intarested in+

deviance and soclety's responses to it, Sandwiched between an introduction intended _

to establish the legitimacy of using first person narratives as data in the*social
geiences and a concluding section designed to "debunk" the traditional conceptions of

. : . . £ ) '-_I . . %&: .
mental illness, is.the "meat'" of this book. It is the narrative of a high school dropout,

B
H

Navy veteran, former resident of five psychiatric facilitles, ~exhusband 341d father,
who, although she possesses the organs of a man, dresses, lives ag, and feels like,
a woman, _ S ' s , ,

Based upon tape recorded interviews, the story of J ane Fry is recounted with
great sensitivity and paignancy, it is replete w,.ith the frustrations ianl humili;ttlon; a
encountered by those who defy mainstream social values and dare to be dlifex:ent_ Df
particular interest to Bogdan (aﬁd !tc: this reviewer) are Fry's encounters with those .
high priests of the middle class -- the mental health professionals -- and her des-

criptions of life in their institutions. Fry's keen intelligence and articulateness make

her narrative a valuable addition to the literature which repudiates psychiatric

diagnosis and treatment. Moreover, it lends a personal dimension to such repudiation.

But herein lies this book's major weakness. Since personal documents are not
the stuff of which convincing arguments are made (arguments that might persuade or
at least trouble the proponents of "mental illness'") then Jane Fry's story m ght be

turned around by a reader who believes in existence of mental disorders to support

29 '
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| his theeriee by pei_nting to the "eiek" life~ Style and Try 8 "paraneid" ettitude teward

. peyehietrie practices. Thus, unleee the reeder of this book is alreedy aware ef Ihe

.. social and Ijélit_'.i_eal aspects of the Iabeliggl'greeeea the Impact of this narrative may

‘be lost. _ |

d Altheugh Bogdan prepeeee that the purpeee of this eeeielogieel autebieg"raphy iB

to previde "3 better uﬂderetanding of eeeiety, 1te institutions, and those whe pass
£

4 o
issues surrounding the "mental illneee" eentreverey Thie bodk, therefere weuld be

a fine supplement te the worke of Goffman, Szaez and the Braglnel{ye, ameng ethere,'

] w Rl A

Nenetheleee this highly readable portrait reminde us thet the life hietory of a pereen
is far more than a clinical case history and that, as Sarason points out in his fe"rewerd::

','I'Iepefullj-r, through Dr. Bogdan's efforts, we will see the life-history

ﬂﬁﬁﬁfﬂéﬂ ita rightful place as a productive social science technique' (p. vili), -~ -

“

Reviewed by: Dorothea D. Braginsky, Institute for Human Development Fairfield
Umvereity, Fairfield, Connecticut.

30
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Beyond the Best Intereats of the Child. - - L S ‘
Jodeph Goldstein, Anna Freud, and Albert J. Solnit. - New York: Free Press,
', 7% 1973. 100pp., text; 50 pp. 'notes. '$7.95.- Hardcover. . . - CEl

Three distinguisheql_authdrs have combined their underztandings Df law. -

and dévelc;pmexﬁgl p‘syéhalbjgy to discuss current legal praeticé rags;rdirlg ‘écmteste;d o

~ child placeniéﬁts, and in propasais for constructive change, "’.I‘he, result is a :V_ '

small, pithy,-‘and-pxravq_c;ﬁa"tiv}é. S ey
. ) . . - - - . o ! S * ] e', .

The authors contend that mest-decisions in cases of contested child placements,’
- defined as '!al legislative; | judicial,. and executive decisions génerally or specifically‘

T

concerned with estab}ishiﬁg; a’dmini’stering; or rearranging parent child relation-

'ships.“(p_. 5), ‘give priority to adult needs 'and.i‘ights_ over child needs and righté;
They pcsinf: out that although decision makers may give priority to childrén's .
physical needs (as in cases of illness or ébuse), they seldom attend to their

who have nurtured them over considerable periods of time--their psyelf_)élggieal
parents, if not their biologieal parents~-are often disturbed or destroyed. In. .

justifying such disruption, decision makers frequently assert that their decisicps
T A

will serve 'best intere_stég of the child in the long run," The authors point out that
this assumes an ability to prediet certainly the most desirable of long range

alternative futures for the child, and question whether this ability resides’ in the
N

courts or in any other placement agencies.

The authors make no secret of their conviction that priority must be assigned

£

(p. 31) ‘while guidelines are developed to effect change in the present situation. |

 They postulate that courts and other agents of the state should intrude but mmlmgﬂy
% N - ;

3]
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' relati’vé—; 5'5

child'_s sense of time and on the basis of shcrt—ﬁarm predictims givenf-j;lje Iimi'tatic)fxs_ PR "

A8 a more apprgprxa,e.gmdmg c:om:ept for placements the auth:)rs Euggest

=, L i _.

" the chaice of that alternatwe Wthh is least detrlmental to the grawth a.nd developm&nt

. of the individual child. "The least detrimental alternative. .. I8 that specific |
plaGEmEnt and prcreedure fcr placement which maximiz.es in accscrd w1th th% .

of llznowledge;, his or her opportunity for being wanted and for maintaining on a R

contjmfidus basis a relationship with at least one-adult who is or will-become his -

psychological;paréntg' (p. 53). . 'Note :hiéréthé stress on éhildfen%,ﬁégés -and under-

Standmg of their life sduatmn Tha auth@rs illiisfi‘ate ‘these prmc ipies in the text

through apphtés.tmn to several Judu:ial declalcms thh attenticm to suppc:rting

,,,,,

precedent, . aud in a draft af a madel Chlld placement statute. BT -
oo .
Gwen the current legxslamve and ]udmlal actwlty seekmg to” pramate the

#

best mterests of exceptmnal chlldren by designing Dptlmal envirc)nments fﬁr them,
special educators will fmd themselves ch‘g;llenged to consider the applieatia?éf

a "least detrimental alternative" prhiﬂiplé to ;casééwhgra rigjlits to’edueaf%éi;;_andx_
'{éést restrictive placément" éii‘é also :git’:fissue. How can the poss ible benefits of *
moving an exceptional Chlld to a ;eés‘ res_t;r!i::’_tive ,ad,,,litei;énat_iye“ pl?CXE_II’lEﬁt"bé baﬂis;med

,aiéainst the possible disruption of the child's sense of céﬁtinuity of relationships,

surroundings, and environments ? Given the limitations of human prediction, in

]

what placement will the Thild have best chance of being not only accepted but

“wanted? What placement will f::r;ovide the greategt pos ifivg emotional vaiue for

32,
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the Ghlld .'and for: the adults arnnng wham he hves 7

it

Freud‘s generallzatmns fram her wnl‘/k with dlsplaeed Ehlldran in wai‘tl.me

;e lv o =

9

England have undouhtedly been reinfarced Ey more recent reseamh on attachment :
and seParatmn amcmg humans She and gar co- authars challenge with clarlty

At ==
=%

and fc:’rce‘ those amafng its who assume t@a eas ily that oiir manipulaticm’s of the' -

psychnlogmal envlranments Gf children are inevitably eanstructwe At!tlié same - ) .

frd
_PXF*; !“"' :

tung, they pffer general prmclples tn gulde i.lEitD the "least detrlmental" chmee :

when demsmns must he i:nade about ehildren 8 presenta and futures

Rewewed by: Frank H. Waod meessar Spemal Educatmn ngrams Umversl.ty _
. c:f Mumeanta aneapnhs Miﬁnesnta : . ,

v ‘ﬁ%‘& A S A , - -

B e . : Y . B

%
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/"% child Rorschach Rgggéﬁées Developmental Trends from 2 t6 10 years.

L. B. Ames, R. W. Metraux, J. L. Rodell, and R.' N." Wg.lker. New Yci‘k Brunner/
Mazel, 1974, ' 321 pp. $1g 50 Hardcover I

U y
i FIRS
ol i, Fel PO

When Child Rérschach Résponses was originally published In 1952, it was part
" o - .‘;; - o ' * o ., : ~ .

’ in'é:bliniea.l WQﬂd that rélied 'Eeavily’ 61:i the Rorschach teét but had become awa’ré of .1

the laﬂl«z of adequa‘te normg.tlve data Especially for use of the test with ehildren 'ﬁ,‘hev- S

| ment in New Haven Cannectlcut ancl \reﬂectedf(f_;esell's emphasis on rnaturation as a

prlme mnv;ar c:::f develﬂpment ChlldI‘EIl were v_lewed as moving from predictable atage

to stage as internal factors unfalded accardmg to a preset Eehame and tlme tabla

’Chﬂd Roracbacb Responses, in both o ‘é&d "and new edition ns, cnmpriseg a detalled g
description of Bcrschach respcnsss c:f 650 "normal" ﬂhlldI‘En between the ages. cf 2 3;1::1
5 ; .. N ‘.’?‘ 3

10 wrtb detalled descmptmns amﬂ dlscussinns éf tbis data Part Dné Df tﬂe revised -

, edition includes a careful deseriptmn of the sample a;nd Df the scnri.ug; method fmd

criteria, and a, ﬂ;seussxon of: chlldren B8 responses- at each balfsyear— (between 2 and 6).
or year— (betweEn 6 and 10) level reﬂacted in the majnr gcoring dimensians area of . ’

the blot used, detarmmants and canten’g The secnnd part Df the book (the bulk of it)

g L

<Y g made up of sample recnrds fmm each age group, summary scores from that gradp, e
/ s SR

vof theifr_Rorsehaeh responses. The last part of the book meludes some data :—1’1’1«':1'd15=_ v ek

.cussion cx:ncarn:?ﬂg longitudinal Rarstzilach fESin‘iEES (to contrast with the Cross

sectional materlﬁ BllGltEd from the maln samp;e), some comparisnns Ef tha main S T

ot

. sample's scores with scores from children of other samples, with the emphasis on

socioeconomic statys differences-and their reflection inr Rerschach scores; and a dis+

cussion of the use of the Borschach'cp pfedlct the later development of level bf .
g .34 - R o .
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Child Studies Through Fantasy. _
Rosalind Gauld. New York: Quadrangle Books, 1974

cover. $2.45. Paperback.
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hildhood Psychosis: Initial Studies and New Insiphts.
seopold Kanner., Washington, D.C. .~ V. H Winston & Sons, 1873, 283 pp

$10.95 Hardcover. '
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. An Observativnal Approach tu Child Study.

Bett New York: Holt, Rinehart and Winston, Inc., 1973 421 pp §7.45
Hardcover
i i Pl ] s B (R ¥ viz-d.d [ PRESRRNEE FIY - S A0 1 PR ST ¢
foa poLhLlt PR i i B S Y S - 11T TYRVERROUS B N
. s i i I i LI
. . Lol o 1 en | S [CURE VORI |
RNV TS B
L3N
.
L Fe . A !
.Pjp
i I N
[
| I
i 1] N s % i

LI



liy the

concluding sectiun, Rowen applies observational and child development

data to the problems of children, By means of the case study approach she
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Children With Learning Problems: Reading in a Developmental Inte
Selma G. Sapir, and Ann C. Nitzburg. New York: Brunner/Maze
*$15. 00 Hardcover.
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‘(:g;:li;x!razl,ﬁivgzjsigg and the Fxceptional Child, ¢ : S 7
I,. A, Bransford, L. Baca, and K. Lano (Eds. ).’ Reston: The Council for, 7

Exceptional Children, (no date). 92 pp. .$5.50 Paperback.

The purpose of this short paperback is to report the proceedings of an institute

and conference held in Las Vegas in August 1973, The goal of the meeting was "to

‘provide a constructive contribution to the quality of their [the culturally and/or -
lingniatically different.minority group children] ecducation through the combined
efforta of minority vdu:atf;ra " (p..IV). It is nassumed, therefore, that the gcal of

these proceedings s the same: i.e., to sensitize professionals to the problems of

culturally and lnguistically different children.

The book i divided into five sectlons, Section I is a paper by 'C"ustavc: Gonzalez,

“Targuage, Culture, and Exceptional Children. " This section sets the tone for the

?);. . reai of the book by highlighting various aspects of language development, soclolinguist- .
T ST ?;s\]i:i;;a:iﬁtiré. the limruiatie aspects oftests, the anglocentricity of IQ tests, the

T

Tarsnase it community aeceptance of children, and-.the influence of linguistic and -

sl eretec e s e the fdentification of the minority gifted. Most of what Gonzalez says in this

1

roo% nois repeated inovarious forms for different target groups indater sections of

(et 11, “Highlights of the Institute en Language and Culture, ' presents
= ¥ =] g ¥ P

[

eoyeriaries of the individual language sessions of each of the four components -- Asian

s ¥

s i, Sy Arsgzennd Marques, The Asian summary focuses on sociological and
orovmiesl hfferences within Asian cultures; the Black summary focuses on Black

PR
i 0
iy . - s iagr e .
H

f! Ligliah angd Jifferent views of it; the Indian summary focuses on the interface between




b

language. snd c;:i,xltur'e; the Spaniéh—,spea,khig sunuhary_b fgcu'sésbghﬂw the Spanish

language itself reflects cultural differences.

B

Section III is a single paper by Juan Aragon, "Cultural Conflict and Cultural ;

. Diversity In Et_:luc;aticm. " After presenting five criteria for culture, Aragcm:’pméeeds '

to demonstrate how American education -~ teachers, sylllabi;v textbocks,. and the like --

_wittingly or unwittingly diminishes minority cultures, =

Section IV, !’Ethnic Pe;répec_tivé on Cultural Diversity, '"is a collection of six ;

papers. Taylor presents an historical review of European attitudes toward the Black

F

_ma,n,’ the impact of "talking movies, " thé cultural deprivation era, the emerging new

~era of cultural pluralism, and a discussion of test bias.

F %

Sierra discusses the ''Learning Style of the Mexican-American. "' She shows how

the Mexican-American's absorption in the task at hand, réluétaijce to ca’rﬁpete academ-

ically (héving_ been reinfbfééd for achievemént thrcugh cc:bperartiréh)i’ strangfamily
ties, and story-telling tradition have impli:?a:tions for techniques for 'ms:trlmtion and
Sata discusses Asian cultures. H‘é emphasizes some differences among them and

certaiﬂ commonalities which iead to Asian American children being perceived as model
students but still lead to conflicts with the dominant culture. He points out that these
all lead to the promotion of rote learning, av@ida.nc:e izehavior in Asian children, smcl
loss of their creative abilities. : ¢

) Sando points out aspects of Ame;ican eciucation which alienate Indian children.
He éiscusses three sources of conflict: time orientation, conformi;ig to nature, a;;c]
social withdrawal, as well as differences i ledarning style.

- Chinn discusses the Asian.American's search for identity, relying hgavily on

50
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~ Japanese and Chinese studies. He identifies three main lpefs-gnality‘ patterns: the

tr;aditimialist, the "marginal man, " and the "Asian American, ' and describes how each .

may lead to conflict with the dominant culture, = R
" 'Rios draws a dismal picture of vthe'e‘du};"ation' of i’:he Puerto Rican in New York
City. ;

" Section V preseﬁts the findings of ﬁhe pljc.aleiaaninary, evaluation of the institute and
rééommendétians therefrom. Tﬁé Appendix coﬁtains the Evaluatija qu'estiqpnaiieé and
a eompléte 1is;t; of ;apér_s presented at the ngferenﬂée,

In s‘ummaryj hthe book achiév;s its goal of ée—nsiéiziﬂg readers to the possible

sources of the conflict which minority g.rcuu}:; children may eﬂxperianéei.with schools,

Most of the papers are excellent in this regard, but one wishes that there were a more

liberal use of examples to illustrate many of the points. The reader will also note a

great deal of I‘Bpetiﬁtjn among the papefs, esgecnally betweenthe iqstifﬁtréréuﬁ;ﬁialﬁéé
and the papers in Section IV. Since the papers concentrated on describing poiﬁts of
possible conflict and sources of prqble;:ria for children rather than on solutions to
those problems, they tended to deal with generalizations and not with SPecifics_
Therefore those who ai‘e conversant with the literature which deals with a specific

minority will be disappointed in those parts dealing with that minority; yet they may

find seemingly more useful informatioh relative to the others. Indeed, the Introduction

leads one to expect an intensive discussion of language vis a vis each minority group.

1

This is only partially achieved. , ;
It was of some interest to this.reviewer that every minority group pointed ‘to

the ill treatment of that group in our history texts and classes as a major source of

¢

alienation and as a prime example of American education’'s 'diminution of cultures
. - 51
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different from the domInant. Obviously social studies educators would ben%ﬂt from

reading and studylhg this book. . ‘ _ ’

One could cfitielze the book on the grounds that seldomﬂ reference made to-

- . ~
I

exceptional children. Yet It Is evident thét before the minority exceptional c:ln be
- treated as a separate area of study.the education of the minorities in this country must

be improved. : R L i B k
This book just scratches the surface of cultural diversity and schpoling; It

should be useful for introductory reading for all teachers but must bé‘supplementEd

by Iectures and other reading. Used in conjunctian with books like chkersan'g

Based Teacher Education, this book will have maximum impact. Used alone, its

impdcet may be negligible. Indeed, one hopes other conferences and other volumes

will follow to put flesh on the bare bones here presented, -

Rewewed by: Oliver L. Hurley, Division for Exceptional Children, Unlvermty of
Georgia, Athens, Georgia.
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_ -E;vgluatioiifgf thgyiqrﬁl Programs in Gommunityzjﬁesidenﬂﬁ and School Settings.

P. O. Davidson, F. W, Clark, and L. A. Hamerlynck (Eds.). Champaign, Hlinois:
. Research Press, 1974. 448 pp. $6.50 Paperback. . * :
There is an urgent need for mevatiye_ and scientific approaches to the problems
. of program evaluation in the broad field of human gervices; of equél importance is the

The present volume fulfills i;gt_h of these needs in, an admirable fashion.
| | The :Eifth‘ in a continuing geries of publications sponsored by the .’Eanff (Alberta,
Canada) International Conferences on Behg;fior Modif.icat;inn,. the book has as it;s_. o
central thém_e program evaluation inAc:om,I;mnity.r rasidéﬁtial_, and school Vsetﬁn‘gs. It |
is primarily intended for use as a text on program evsli.;é,tic:n in colleges. and univer-

sities and as a primary reference for program managers in human service settings.

=

Teachers and specialists-in the field of instructional design and development would - - - -

also gain much useful information from the numerous concepts and examples presented.

The book consists of fifteen chapters written by authorities in the areas of
education, economics, social welfare, psychology, and psychiatry. The diversity of

content provides the reader with a variety of evaluation strateéies demonstrated across

a broad range of behavioral programs. Examples include design and -analysis problems

in program evaluation, considerations in the implementation of program evaluation,

behavioral measurement in community mental health centers, agd evaluation of programs -

for juvenile offenders and the aged.’ .
There are three chapters of particular significance to workers in the areas of

special education and rehabilitation. The first is Neenan's discussion of the benefit-

cost agalyéis procedure. Neenan describes the technique and reviews its use in the
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. evaluation of méntai retardation prégraﬁls in relation to Conley's gcmprehenaivé

“economic analysis of such programs. -
’ N
A fascinating chapter which workers in residential facilities will find particularly

‘useful is Cataldo and Risley's evaluation system of 1

iving environments within ’

" institutions for the retarded. From their research and observations of Institutions

L

and programs iar the reﬁarded, the autha;_‘s have devélgped procedures for providing
‘;1, Descri’ption of Fesuﬂcnt Activity. These. procedﬁres :‘sonsis't of 'thi-ee measures:
(1) A Stimulation meag{gre which ﬁrovides inft‘)rmatic:n’-gn what the :esideﬁts ére
experiencing; (2) An Interaction meésure which provides ,i,nfc:rlilatic;m on Whatn‘i;be
residgnts are doing; and (3) An Activity measure which provides information cm‘the
participation of the residents in organized activities.

These measures are then used as an assessment hierarchy :ii‘l \:vhieh'the activity
measure is employed first. Those envirenments with extremely low scores are then
assessed with Vthe interaction measure. If scores remain low, the stimulation measure

is used. Thus, the type of measure used as well as the level of behavior provides an
index of the quality of the environment, -

A third chapter of interest to spe‘c ial educators deals with cost efficiency and
effectiveness in the early detection and improvement of learning abilities. In their
paper, Pennypacker, Koenig and Seaver initially ‘E:{amine the history, then proceed
to describe the major components of the behavioral measurement system known as
the Standard Behavior Chart. They illustrate the applicability of this system by con-

sidering its use in the evaluation of a program designed to identify and remediate

learning disorders in children.
: 54

60



. In summary, this book has several outstanding features. It containg nuUmMerous
concepts.and ideas which c¢an be applied directly in a variety of se’ttings'. The concepts
- presented are for the most part firmly documented by existing social, psychologieil,

[

~and Edui;gtioﬁa,l researéhT “ The thrust of the entire volume is toward the'scilent,ifig
i;jreatmegi; o%j program évaluatién in lieu of the traclitic:néldescr;iptive apprgaﬁchés of
the past’. A _méjar strength is the sequenﬁai_ arrangement of thé"boak in that design
and égglysis issues are iiiitially conéidfared, followed by exealleht examples of program
“evaluations ineiuding lci_xcal pfog’ramvs, r_egional approaches, jaﬂd national p:erspec:tives;
Furthermore, most chapters contain clear eﬁamplgs of concepts and pi’oce’d;;res di;s% '
cussed as Wéll éa Ecmprehenéive éumﬁi‘aries of G_Gnt,éf,lt.g | |
One minor fault with the book is tb; editors’ failu-ré to include a single article *
concerned with strategiesf@r evaluating.public gchopl programs which are integrating
handicapped children into the regular educational mainstream. Although I\,/l:’erc:er and
others caution against premature evaluation of such programs, it is néverthaless
important that ideas be generated and evaluative methods proposed in the near future.
Thus, when the need arises, the probability of the validity of ,’mtegratién programs
being clearly demogstrated in terms »f financial economy, psychosocial development
and academic competence will be significantly increased, - if solid foundations are now -
“laid within the spirit of scientific inquiry. .
0
There is also a semantic fault which is fortunately limited to only a few chapters
in the book. In these chapters,. the authc:l:s consistently use the dehumanizing term
"retardate’ in reference to mentally retarded persons. This term is still ‘quite
common in the more technical and experimentally based jcur’nalé concerned with
mental retardation research., There is no need to use this archaic term in our

55
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In our zeal to study mentaily retirdéd "Eubjeéts" and to rgpért the finc‘lingslgf experi-

mental rasearch; we sometimes forget that th_é retarded are first and; foremost
individual persons of character and dignity who are entitled to be ehar:iéteri:zed_,in

positive and humane terms.

) Aside from thedb few limitations, this is a truly outstanding book. There is a. .

tremendous amount of useful information within its‘ covers and It is strbﬁgly recommend~

T 1
Reviewed by: Carl E. Muehlberger, Regional Education Center, Syracuse, New York.
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Exparimental Psychology of Mgntal Retardation,

speakers’ research interests.

Donald K. Roulh (Ed.). Chicago: Aldine, 1973. $10.50 Hardcover.

According to the editor, !'ﬁ‘his book is addressed to the topic of 'What‘gcan, {

experimental psychological research contribute to our understanding of the retarded .
B : t . £ g N . . R i

V * child's difficulties in a learning situation?''" The book 18 actiua.lly a collection of eight

papers presented at a sympcsium at the University of Towa ih May, 1970. The a'utharé

of the various papers are, fc:)r the most part well known perscms who have Epent gome

: years wc:rkmg in the psy(zhalogy of the retarded. Althgugh the book displays the editmg

L

‘problems associated with the transcription of live presentations into printed format

and disconﬁﬁuity from vérying author sts;les, such problemg do not detra«;t frg;ﬁ‘ ;mb
otherwise lucid presentation of the current'statqs and futuré trénds of the i‘farlcus

In his paper, N. D'C?nnor explores the thesis that the learning problems of the
retarded are attributable to specific disabilities (especial.ly in language) in addition to
an overall generalized intellectual disability. Leonard and Susan Ross review classical
conditioning and intellectual deficit. David Zeaman in his: paper, "One Programmatic
Approacl; to Retardation' describes 15 years of work leading toward the development
of é theory of retardate discriminative learning.

A fascinating account of man's capacity for information processing is provided
by. Spitz in his paper tigédj "The Channel Capacity of Engabla Retardates. ' . nan
Milgr—ani stresses the differences between cognition and language and presents a caée
for cognitive training for the retarded. EdwardEZigler asserts that ... any cognitive

theory cannot be a complete theory of the behavior of the retarded. ' He reviews his

and others work in rigidity, social deprivation and motivation, expectancies,
57
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institétianaliz&tiﬂn n.nd personality, and otﬁer:fﬁctors related to behavlior of the '

E rat.arde'd. | | |
éééaking as a speclal éc,i)!;cator 1 find that this boaliliauffe‘rs from the same

malady which afflicts simllar books with a context of psycholagy In my ]udgm&nt o

the bv:sok does not truly adclrass the problem of how to help a retarded c:hild copa with - ; -‘

a learning gituation., 1 wnuld find it dnffmult to reccmmend the baok for use in a con- -

n vention.al teachef education progﬁzm,‘ éspemally at. the pnderg::jaduate- or master's - J

lévei; iThe i:dok’ seeins to be designed alm_,c:st éxeiusfvely for reseérehers. As.;sur;ning

th;zt audie’fic’é,! Iiiozweifer; the book is well ciqge and is a significant.contribution to the

literature. W};Ie the book stops short of providing infarmat;icm that can be applied

‘ diré'e.t_ly in the classroom, it is strong in inﬁofmatiog which can be used for further g—\

laboratory, a_nclgiféi*haps fic;zld. research dealing with learning problems of the retarded.

The bo;k ié esﬁecia‘lly appealing to researchers or interested persons who are :riot

-fully aware of the work of the persons represented here, Eael;i of,eight papers pre-

sented at the.symposium are at once an historical review of thé researchers' work,

a statement of Eu;‘rent findings and, in most cases, a preview Qf work yet to be done,

Reviewed by: G. Phillip Cartwright, Department of Special Education, The Pannsylvsnia
State University, University Park, Pennsylvania. - _ -
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_The Tirst Review of Specil’ Education. . Volumes 1 and.2. . . .. . ..
‘Lester Mann-and David A, Sabatino (Eds.) Philadelphia: Journal of Special
Education Press, 1973. * 605 pp.  Hardcover. o -

‘ - L - s : ) 7 . L - N ) 7 . ‘
In the early portion of the 1960's various infor mation retrieval systems
weré intréduced as means by which special educators could attempt to cope_‘w;ith

the "literature éxplaslmn” that has beset all écient‘ific endeavor, Periodic

-#

1
i

which Special educ,ators ean evaluate accamphshments 1dentify deﬂclenmes

;

and indicate future directiéhs of inquir'y_ ‘ S
- B ce s ) ! o L‘ .

assessment of, prirnarlly. the educational management Df handbt:apped socio-

Qulturally dlsadvantaged learning disabled, and gifted chlldren. 1t is this re-

viewer's opinion that the editqrs should not limit their future content to "children"
as such Tlife functions as recreation and vaéational success, to name a few, may
be unintentionally excluded. ' : -

It .is a difficult task for two editors t.d selec;: and coordinate .23 authors in
a two-volume work that emphasizes theory, research, and application in the
area of education and training of exceptional individuals. Mann and Sabatiéo
admit that the work necessarily 'ha«;; to concentrate on current and definitive |
issues in special education at the expense of camprehensiveness_ Volume One
features research on such topics as diagnosticgpresc;iptive teaching and language
behavior of the mentally retarded. Volume Two is intended to underscore research
applic%tioqs in various topics such as specific reading retardation and the effect

of research upun educational practices. Although certain chapters, such as reading

research and administration in special education, transverse the field of
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&y
s

_exeeptionality, there is cxnly a minimal amcmnt of disnusmon related tc: the deaf,

‘ bliind, gifted,. speech am‘j physically dlsabled Given these omissions one

Questitzﬁs the inelusjon of a'éhapter'an spectal .edué:ati_on’in Eastern Europe aga -
rankmg to i c for ’review:in this first issué; o s

%

L

The Ieader shc:uk] m:xte that some of the chapters have companions in

&,

' _‘iother SOurceS 'of 1iterature! For exam’p_le, the topics of behavi‘orjniadlfiea;tlon, .

,‘4 o

: IGIE ‘of- lltlgatlon and mtelllgence teatmg of ethnic mmcmtlés have attracted

the attenti nofn ,umemus authors and edltr,)rs. Mannand Sabatino direct thef

reader 5 attentlon to the fact th'at all revtews were compléted by August 1972-?)

s0 that one would be adv1sgd to place thest chaptera mto a larger research

g

=%
7 i
v ;

A-s one would expeet in a tvorl-t of this sort; some chapters read more easlly
than others depending upon the complexity of the subject matter under review — -
and one's intere,;st. For e}famptei the chapters on instructiotlal Eprograms for the
trainable retarded and on perceptuélécognitive styles had a partiaulafréagpéal for
thig reviewer, since they included the teacher as atl active element in discussion

and related the application of research to the instructional process. S

izing as much information as possible in graphic presentations and ta\b’les, This
is especially heipﬁ;l in the two exttiansi\-re Qhépters that centered on research
with the Illinois Test of Psyéholinguistic Abilities and the singular reviews of
the Frastig Visual Perception Test énd auditory perception. ’

Sipc:e special education mrust draw from many social and pilysical sciences,

it appears to move ia several directions simultaneously, and with various speeds.

This is important to understand in approaching The First Review of Special
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» .- Education sinoe it is heavy with observations'that mdy dishearten the unwary -

re’adeir.‘, YetifThe Review isl,‘-ég-,bq”a periodic, "c:rganicltjhiné"i as' en‘viéin?@_e!ﬂ ;',._ .
- _ by-Maﬁn épd'-SaEatir_xé,- Jthex"n it 'mﬁs'tjconf:%i:t;l the ‘cﬁﬁ_tiﬁuél':gri:'_xwfh'éfifuggies of a b
‘field that is f;h_riving‘at thesametlme it Lscrltleally called S mek, \ .
Therf;s IE llittvlfe' doubt m this reviewer's mind that ‘thggcijitprsahaw}e launched
a »véh-icle, whu:h, ifjccntinugd, ‘!willvpb;‘c‘vai"c]_é_sx stlllanuther ?tgﬁe m the fmxl-nda}g:m‘_‘.
'_ pi,f infértﬁat;icn x._fmrn; wiﬁcli wé cfiz;j:aw a'-nsu-f‘ers to the basié que;téons: ‘E'Wlio.‘ what, aiﬁci

: how: to teéeh, andfinally, how well is it taught ? .

i

‘Reviewed by: Charles Kokaska'
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=GrowmgUDIDGardenCcurt : o bl S
Lois B. Muirphy.. Né“i YTrk “Child Welfa.raLeague Qf America 1974 gagipp LT e

- $4. 95 Paper_} gck. -

movmg, and mgmfmant aecﬂunt of the philosnphy and program 'Qf a unit of ThE Chlldren's o
Hospital at the Menning\eir Gliniﬁi The-lo childre:n in residenis re are latency age

boys and gu‘ls wn.th severe ematmnal pmblems and, in same mstancas with neura= V
— T -

Iaglcal d;iflcultles Telated to brain da.mage Ha.ndlcapped as they. ara,g they are among

the chosen children cn:l':' our ha.ndlcapped chlld populatlcm in that th.ey have the good

W—W

t
fortune to be in a setting where they can receive a kmd of optimum eatment a.nd care

dj.rectly related to their very,. great neecl_ Certamly this has 1mpliea;jﬂns for all- f

- children with special needs mcludmg the need for spemal educatwn

Dr. Murphy descrlbes the Garden Court chﬂdren the depth of their hurt aﬁd

£ . v

disturbance, a.;,jd the sensitive, differential treatment plan that is develﬁkjpe;’l fﬂf’ each

of them. She writes of a large and gifted staff, of the complexity of the s?&eri@eg they
= e . - V E ' ¢
offer, of the demands, the stresses, and the supports they experience. She creates

forthereader a sense of the infinite care which gcés into the ﬁieshmg of ‘mg_]ftiﬁile skills
df_awﬁ from child care workers, social worke’rss,. teiachers, ‘and psycbiatrists_;" -Eiflé

‘ conveys a sense of the creative forg?ﬁa talent that go to make up such a fabric Df
treai.tménti What is of particular help tir; the practitioner is-a definition of t‘he ccn%tribu-

tion of each discipline, and of the mutual respect and trust with which they work -

F
1t
together. There is a noteworthy emphasis on the role of the child care worker a.nc% ﬂ;e, :
| o\
teacher; the child care worker logs, and the detailed teacher observations and mtésr—

-

Syt

&

act ions are of special value. 59 )
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g 4 se on Human Sexuality and the Retardeds
Philadelphia: Planned Parenthood Association of Southeastern
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Winifred Kempton.
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Handicapped English: The Language of the Socially Disadva
John Nist. Springfield, Nlinois: Charles C Thomas, 197+

Hardcover - -
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Learning Problems in the Clagsroom. o S,

Marianne Frostig and Phyllis Maslow. - New York: Gruno & Stratton, 1973,
53 pp. 811,75 Hardeover.

This book wan written to serve as a textbook and as a handbook for clagsroom

i H .

. . ; . L ' , . e . .
use. Many suggestions for teaching are offered, with particular referencoe to children

with learning disabilitics. The numerous eited feferences and suggestions for further

reading at the end of each chapter enhance to book's value, o -+

- The hook s divided into five parts, Part I deals verybriefly with ¢ouses of
« . v

tearning difficaltiecs,  Ineluded in Part 1T are chapters on applications of ncurophysio-

logieal theories, hehavior maodification, Druner’s humanistic point of view, and

i
=

pevehosanalvtio thought. The three chapters in Part UT deal with child development,

evaluation, and pre Tart TV consistan of five chapters covering movenient

F

cduestion, visual perceplion, audilory pereeplion, devéloping Tafgiuigie abilitdes, and

Foer cogmitive funetionn, Three chapters in Part Vtreat the teachingg of Leginning

=t

seling peytien of the hooh o CHhe pationale Jor move

o o b trarntr ony sl percoeption s piven, arel suppented aetivities sl

£ 1.af of

n
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tho grcz-gtcat \,falu,a in the ch};iptﬁr lies In th‘e examples of transformational g‘rn;‘Xmel;‘ and
the excellent outling of train l‘:ng procedures bugcdlcijn the ITPA.

;"l‘huru are some weaknesses in the chapter '"Behavior Mcdlficatiﬂni " Dperunt
Bﬂil;ldiﬂt)niﬂg is intrﬂdﬁccd as i mi:thﬁdi rather than as a thém‘y or prlagtzk;n of how‘
,tht:; i__milvidual lcarns.l Possibly the classroom teacher reading thia chaptgr would
have gziini:d a more acéumtc cm;ccpt if the basic principles of the thcéry had been

‘ presented with applications for classroom use, In geveral mﬁtanéeg tho term
"elicited rua;mngg” is Iu,sud, when perhaps "emltted" or evoked rosponse’ would bo
more 7;’1‘(:cu1‘nti‘a “Thin g;ug;;m.ﬂn a possible misunderatanding of certain of Skimim"n
formulations which may also be refloctod in the (rhnpt(ﬁ* "Dm*clupinp;ﬂ Language
;U;ﬂigieé( " '1‘1;;1*1-; xt is ;stutu;] ﬂm’L "sSkinnor (5535?)- and his followers have stated that
Iangruiyge is acquired through feedback, the approval and disapproval of the adult”

(p. 229" Unfortunately, this statement is not precisely documented, 'I‘ht;!“ﬁ*:u;h;i ]

e wuppested saiidelines for applying operant conditioning theory are worth reading/

* corban of the concs piv precente:] Tobers] uae shonld Te miade of the cued velerepees,

o
-

O
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Let Our Children Go: An Organlzing Manual for Advocates and Paronts. ‘
‘ Douglas Biklen, Syracuse, New York: Human Policy Pross, 1974. 144 pp. 3

$3.60  Paperback,

This I8 not just another legal. manual, but a well written,' éasy to read, step by";

gtep guide to "move mountaing' -~ the first "how to do It" advocacy manual that is .

written for parents. Jt cxplains how we parents.can guarantee the human rights of |

our children with disabilitics and it helpa us to understand what must bho done without

£ H

feeling a necessity for militancy. Most !m;mrtnntly, it points out that wo are not.

alone in our struggles.

Let OQur Children Go identifies issues and feelings, and provides practieal action
B _ ’ :
puidelines.  This is the first time that a publicition treats seriously topics for parents

such as knowing himscelf, building allianees, recognizing those who resist change (in-
cluding what they sav and why they say it), It further expoaea "buck passing, ' blaming-
. by

the parept, blaming the child, and "the expert knows best, "

I this book were read by i‘\q‘l‘gp:u’i‘m of a deaf child and all of them took
1

approprinte action, quality education for all of our children would he gunrantoeed,

arents have mwoved moeuntaing to ereate o better educational setting for theirv child

7
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The Meaning of Blindness.

" $6.95 Hardcover. . .

Michacl E. Monbeck. Bloomington: Indiana Universlty Press,; 1973. 214 Pp.

on attitude formation. Its ultimate message is that all who know and work' with people

who arer blin;], must continuously attempt to ’underétand the basis of both their own and
publie attltudes vmward blinéngssi The physical xa.nd symbol lc-me‘_fmings of blix;dﬁesza,
usually buried in the uncoﬁsgiéusi are not readily recognized by individuals nor .
appreeiably inf’lu;nccd by bul;lic eduéatiimgl. jMDanék ivmpl iéé, however, that it may bé
possii;lc to c]iffcrcﬁtiﬂtc between attitudes toward blindness émri.attitudes tnward‘pcnple
who are blind, and-that this differentiation may affect the wnf blind p(ﬁmrﬁc are viewed
and treated. |

Prcscnt and past attitudes toward blindnca; and blind people, théﬁpsychoso&iﬂl
origing of :llti[lldt;ﬁ‘ toward blindness and blind people, the mythological or nrchciypnl
meaning of blindness, and attitude change are reviewed,  The author supplies elarify-
except one of spenness in exploring the basis of his/her own attitudes. This is not a

hook to be read quickly,  For maximum effect, the reader must stop now and then to

snsens the oxtent to which his own attitudes are based on the historieal, pavchosegial,

or poaschoanchyioal citations. A stremgth of the ook, then, is that it provokes the

- E . ¥
H P % T Loy
V
B i s B
Y . ¢
!
. . o~ - “ -
: . . .
. ,
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" a8 a stimulant to productive thinking about attitudes toward blindness, blind people,

-

and to a degree, therefore, about:all handicnm{cd pcople.

Reviewed byé Ferne K. Roberts, Program In Special Education, Hunter College,
. CCNY, New York, New York. :

4

=




Mental Retardation and Eeyelopmeﬁgta,l Disabilities : An Annual Review. Volume VI,

Joseph Wortis (Ed.). New York: Brumner/Mazel, 1974. 305 pp. $12.50. Hard-
cover. ' :

This is a wide spectrum book, the contents of which vary considerably

in subject matter and quality, After an introduction by the editor that castigates
government for neglecting problems relating to human welfare as well as academia

o

for being oriented too much to research and not enough to service, 12 chapters arc

presented that range adross the p;r@fessional landscape from 'YDevel(')pmenEﬂ

Biochemistry" to "Employment, " o o .

On the biomedical end of the spectrum, there are two highly technical, but

well written chapters on ""Congenital Malformations: Hydrocephaly' (Dignan and

' Agrawal). On the behavioral and social sciences end (the more ndteworthy
chapters in the sense that some interesting review material and recent theoretical
formulations are presented) are "éacinlngy" (Farber), "Education'' (Gallagher),
"Sexual Behavior™ (Hﬂll).- and "Language" (Schief&lbﬂusch)fﬂ ‘ .

Alihough 5nnmwﬁu(: Tacking in focus, the author of "Sociology™ discourses
cruditely over a varicty of extremely interesting issues such as defining inenml

retardation as a social categgory, the role of the family environment in transmitting

intellectual behavior, :%n(‘iu]inguisli(f/, and forees leading toward a reduction in the

mentally retarded populiation,
g 1 i
“Fducation” reviews, in i readable style, current idcues and trends in
* # £ L3
' special edueation for the mentally retarded. “Mentioned among sueh issties are
: +

the influcnee of lithaation on special education serviees; beliavior shaping programs,

2

partieslarly with the severelv retavded; contract svetems; and early {ntervedtion

Prosram - i : ,

=3
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- The ehaptér_on ngual béhavic:)j; ig a Va._:luajbfle additiﬁn’ to the literature on
the sexual deﬁelopméﬁt anci adjustmgﬁt of iﬁehtélly réfarded {ndividuals. This
- well organized paper mtggrates topics Euﬁch as stefilizatian, se,?:ualéxpres‘s'icnn;; B
perfgr-m'ar;ce in marriage an.i-:] cl:hilld care, sisn,d contraception.
After rév_iewi'ng some definitional issﬁes in»the: 'lar;;gl,,l,'agclai ks»’pegch, and .

communication @f/the mentally retarded, the chapter on language ‘presents

* , =

igtereat.ing materlal onh asseasmént, rc;éegreh on inapprcpr.iate language; §gd

somépf the more récent findings on language training for the ﬁeﬁta?ly ret.ai‘dedfl
“The mid=sp§étru’m chéptgrs. are ?'ée.neticsi'andi Iﬁtelligence'{(Ande'rsq'i?) and

’"C,I;iinichl Aspéctsf'. (I{irman)i ='fhe former is a highly compete.nt revie;y _oféucjh

issucs as heritability estimaitgs in the;dete_rmination of intelligence and gene

environment interactions. It suffers only because there has been 8o much of

this subject in recent literature that the reader is inevitably f@rée;j into aggj;
vu experience. The latter chapiter is readable and infarmafive but for a short-
sclection, ranges breathlessly over too much territory. It goes from the need

f%r* improved consulting services for the mentally handicapped and their families,

of mental refardation.
’ /
Somewhat less rigerous in approach, but of interest to particular students and

.
i

practitioners, are the chapters, "U.S. Federal Funds: A Policy Study' (Braddock),

: "Phyaical Education and Sport™, (Hayden), '"Employment' (Posner), -and "The
&

Voluntary Association on the International Scene” (Dybwad).

-

In the main, the editor has brought together some interesting and v:x];g:lble

material, primarily in the area of mental retardation.  Although it continues a

tradition cstablighed by earlier volumes in the series, the coverage i8 too broad
! & .

i
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A were devoted to a more circumseribed set of topics, not necessarily within any
one particular discipline but certainly not extending over the extremes of content '
presented heré.} e o g S R o T

LR
=

Neither is this reviewer entirely convinced of the vatué of the "Chronicle:

1972-1973" {Soloyanis and Yoder) and the "Calendar: 1974" (Soloyanis and Yoder),
that appear at the éhd of the volume. The!-chroniéle_may have some usefulness
asa pécket guide _txj historians but is uneven in terms of the-éignifieancébf:its items. -

=

Moreover, calendars by definition have very short-lived interest value; this

-particular one seems more appropriately placed on the back cover of a journal

than in a hardcoveér book of this type.
Reviewed by: Leonard S. Blackman, Department of Special Education, Teachers
College, Columbia University, New York. L

bl
p |




The Mentally Retarded Child and His Family. o
« Harold D. Love. Springfield, Illinois: Charles C Thomas, 1973, - $5.95
. Paperback. SR o CER

. The cover of The Meniallyﬁ}ﬁgtggged Child and His Family correctly points out _

thatt’&é subject is currently one of the most wic‘iélgy discussed thicﬁ’not ohlg; m educa-
: ﬁen but %ﬂriﬁaly discussed in many_ dis:cipliﬁasi The author points out that the_ tﬁext' ié
apprapﬁaté for -pa..rent:s, parents to Eei te‘achers; and ather_prdfessionaisi 'Certa;nly,: ' ,
. the fablé of ;zmitents Suggests that the author is mskmg a frontal assauii; on Tsomé';of

the major issues confronting those involved with the retarded child. The chapters

&

: reiéting fé "Adjustnjénﬁ’ of Parents of Mentally Retarded Children" and ?;:Earantal _
Advice" will whét the ieéder'é appetite, |
As the reader pr@c&édé beyo-nd the front ',ﬂap heAsDoxi comes to sense, however,
" that the Eook is a series of one liners and that '{mt;mueh real-information is provided
msmy depth; If parents are to become "...better equipped to !;alldle probleﬁs and
to récogmize and cope with their retarded children, " it is unlikely i::o. happeﬁ from read-
Lng such cémmenté as '"Where does one go in yduf gi‘ea for athoroughmedlcal and )
psychological evaiuation?" Numgggus stz%tements of that sort and "Are the diagrostic
facilities available adequate for the needs of your community ? " may only suggest t6 '

the reader that his questions and concerns regarding retardation are being met with a

o
=

rephrasing of thg{se questions by the author. Of the for;y lines of print in the section
on "Habilitgtfon" (p. 67-68) very. few deal with the subject in a useful way. When the -/
. sectian on 'Habilitation" is reached again in a later- portion of the book a s:énse gf
exas_perat;ian is again felt as the -géader is asked "Once a child has been diagnosed as
retarded, what services are aya'ila.ble to him and his parents ?" then told that . ..there
are over 400 state and private rcs§déntial institutions and homes for the retarded in t'l}e
| 86 '

92




N Unifed States, '
Iiideed, the "'re;sadér may cbn}g to wonder if the book is addresged really to the o
: _f)érentsgcf tﬁe Erei:arded or, péssi?ly to éisngighb&s since pzlféx;,ts would n(;t be so
easily sati.sfigd‘{\;ith thié apploach Av'i?hil»e 1t is Vd iffvicu_lt tc;' altlézpate that a pgiexit wil;
prot;it. from such stéteméﬂfa ‘asr "H_aﬁng a ﬁeﬁtally rei_;arded cinild gélls- fé _' stmng’i )

' _efforté (_jn the part of tﬁé family to adjust to the pfobleﬁl, " or -"Tbrough knowledge. . ..
1hé mentallj retérdéci w111no longer be a whispar,- but w111 bégcxme’ a realeity to be
nurtured and 'l_c»yéd,' %%:the:;-ee_are useful Bug_gesfiona fc:r:par_e;its whom; wefmight assunﬁei

“are functioning in an éfniéspheré of uncertainty and noﬁfdi:rvecti‘on. |
On thé othgr hand, it is a fallacy, as tixe experienced educator knows, to aséume
that the?—é are readily ajailable sources of adviseme:it fcrf sthe‘fan;ilies of the retarded,
and so it may w'eili' bé that this textﬁwil]i provide the best initial advice that a pa’rent"
might I‘ECEViVE?OH the Subjeéf. However, when one admonishes the parent to create
conditions 'v;hich give the child _aisense of belénging, o’né should recognize that the use
of the phrase "the young retardate'’ probably does not Ef:;lahge the development of a
favorabl‘e attitude toward his/her child -- retardate or not. '

The last chapters: "Eé:catian of the Mentally Retarded, " 'Recreation for the MR, "

"Prevention and Treatment of MR, ' and '"The Entire Family, ' are cons iderably more

informative to a reader who has limited experiencewith the problems of retardation.
However, a Dr. Spock it is not; in fairness to author and publisher it perhaps

was never intended to be, but the title does create an expectation for the reader which

«-ig not fulfilled. What are some of the things a parent should know in considering tﬁose

", ..400 state and private residential institutions and homes for the retarded inthe




y

. =
’ #

trained at the a‘pﬁrcpriate ages? What da.yo’ﬁdé a*ﬁiu:z:nne,i as a family, during the

night on weekéﬁds ‘and during the pre- andpast si:.hcml years when community -
servwgs are not- apprnprlate for tbe retarded C‘hlld? i
C)verall thlE bock falls short of the promlse that it " .. will enabl‘e pare’nts to

become better eqmpped to handle pmblems and to reccgnize and eope with their retard—
& ‘
ed'children. " It is usefuli however, as a primer and if so regarded will meet the .

1

needs of those very new to i:hél. expeﬁenc& of mental retardation.

Reviewed by: Louis P. MESSLEI‘ leslon of Special Edu(‘.’:itlt)ﬂ College of Willlam
and Mary, Wlllmmsburg, Vlrglma -

a
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The Mentally Rei;a;‘ded Ghlld zmd HIE Motor Behavicr PTactlcal Dlagnosis and
' Movement Experiences.
- ' T, R. Beter and W. E. Cragm Sprmgfleld Dlinois Ghar_les C ’I‘homas, 1972,
' _$9 ‘75 " Hardcover.- ~ . ' -

I

Beter and Ci?agin.’havéswfitten a practical hsnabbck for parents.ami professignals
mterested m adapted physmal educatlon and recreatmn for Specual chxldf’en While

' the proeedures recommended should not be attempted with physlcally handlcappad

children With()ut medical supervision, they can be adapted to children havmgf,a wide
.7 range of physical strength and dexterity. : T '_

Test exercises for meésu’fiﬁg motor development and developmezntalj'activities
P V E . - B : ‘ . -, o ’
are described. The test exercises are accompanied by tables of norms based on

! . : . S,

scores of approximately 100 children who were classified as educable mentally

retarded. While not adequate for research purposes, such norms will provide a group
. v

perspective for judging the performances of children tested by those using the book.

The authors ,aiboid involvement in the disputes cuxjrent over the relationship
between perceptual motor dev-élopmént.a;id aczadé‘;ziic ;éhiéveméﬁt. %[“hey point éin';
that while the evidence for one view or another is not co-nclu,sive at present, cu;ji‘ently* '
influential theories of c—pgnitivee development such as that of Piaget hypothesize that

# 5 . .
sensory motor development has an important inﬂuanc;eé on higher level functioning.

Instead of taking sides, however, they lacus r;)ri what has worked for them with children,
{

r

L3

-on 'developmenf in adademic and sociak areas. They call for direct teaching of sgéial

. \ . ) ’ ' .
skills that'will be important in program success; for example, -teaching children to

3

@
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. ' e ) L ’ l'»‘a"'g;" s _ .
probably ‘in conjunction with soma of the basic references suggested in the bibl‘ipgraphs'

: ieﬁg; aeéc:mpsﬁyhig each 'éhapte.r and at fhé..er{d of the‘bt)ctlf. Tvl'i,is raview_ér shared the _

authors convmtmn that imprwements in the physmal flmc:tlonmg ﬂf EpEB ial Ehlldren

~ are, importmit_ educational goals mﬁthemsélves; and that such imprévements -Eéntributa
measurably to their overall healthy development even if the intricacies of _'hévi_'/_ and why

as yet escape analysis. .

. Some of those youngsters in the norm group seem to have had an edge on at '

least one middle aged professor on certain exercises. 7 ‘More pawei’ to 'em! There
;a‘re plenty of ideas here to'help them keep and maintain their margin.

’ . _ P

Beyie;yjed by: Frank H chmd De;nartment of Psyc:hoeducatianal Studles UﬁivEI‘ELty
of anesata aneapohs anesata

*
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The Opon-Token L‘cnnomy Systom: A 'i'mnjcllbcmk for a Bohavioral Approach to
Rehabllitﬂtlan . N '

M. 'W. Welch and J. W Gist. Springficld;” Charles C Thomas, v1974i‘=189 pp.
$13.75 Hardcover. / v a '

This is a fine book fﬂf‘ a p’ra;titi.oner who desires guidance in the development

- . and impleméhtatian' ai}‘ra rchabilitation program for mentaliy,retarded young .adults.
The token economy system described in the book was developed to meet the needs of

- handicapped individuals at the antei: ’for Devalapmental a'nd Learning Disorderé at
t’;héiIJ’nivéfsiity ‘of Alabama, Tha book (which consists prlmarily c:f a detailed deserlps :

) tlon of the tcsken Eccnc:my Eystem) has two ma]or strengths There is ample guidance

in thg pageigs of th_ls book for a,nycme wanting to 1mplem§nt a similar kind of program,

for the material is thorough and explicit; the description of the token economy system
: LI . - . \ : g .

and its implementation is done within a framework that \emphasizes the setting of

behavioral ébjecfives and the defining of meaningful goals for clients.
It should be emphasized that this is a description c:f\a spe’éific program designed, .
- B . : ' 5, ‘ . - ’
- : ' - l\ ’ AR
to meet specific needs of a fairly circumscribed handicapped population. Nonetheless,

\

the application of the principles éé"éutlinéd should certainly be traﬂsferablé to other
gettings as well. Moreaver the authors provide a good model for integrating a token -

g

economy system w1th the ultumate goal of the sttem i.e. the rehabilitation of handi-
capped individuals for practical jobs. 7
: - € :
~This is a htf;w—:toida=it manual. The book should therefore be of interest to- :

;;rgc:titioners in psychology and special education who wish to develop a token ecénogljr
system of th‘e ir own. The application of tﬁis book 'a_as a text in either undergradu‘atg or
graduate programs in behavior modification or special education, hovfever, Wélild |
depend LII;)DH its being combined with other resources. It is light on theory /-f;ind the :

9l ,
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the evaluation of the program ls Himited to what 1s cssentially a sorios of cigo atudles

(rﬂprﬂscntéd by 60 pages of graphs) show lngéhnngc:s in behavior of individunls over
time.

_ leié;,yvcrlé would have to be supplen{enteﬁ with matorial which would give students’

sén{g background in learning theory and behavioral analysis a8 well as emphasize the

iﬁaportancé of an,éw}a_luativ;éf t‘;@;npaﬁe:nt‘in any system of the sort described in this

i

. -:vﬂlgrné_ . ,» . ?;7-; e '.,_7 o ,(».";,;!»,= ] ;;;.

,Reviewed by: Rcmald J frledrnan Departmént of Apphed Psychcllc:g‘y, Tha Qntarin

A

" Institute for Studles in Educatinn C)ntarm Canada

roy
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Problems of the Gifted Child: 1Q 150. | * . ‘
8. .Br[dg(_.ﬂ Now York: Crnn; Rusﬂnk nnd Company, Inc., 1973, 160 pp.

After reading the first twenty-five pages of Problems of the Gifteli: 1Q 150,

.the professional may be tempted to set the book aside. It is not a piece of acholarly -

work; there is no documentation, and reference to rescarch is meager. 'This

"~ reader initially felt frustration with the lack of.definitions and supporting data,

But the’ text 8 soft siren call of human mterest won out. Iread on in order.to find

=
—

Clt[t if, the little urchin W1th/the wet Wellmgtons ever found someone to talk to

about his _]am jar fulLof tI‘OphLES frém the local pond, ' : : .

’ Thé author, ,Sidney Bridges, is a member of the British Schools' Council

Workmg Party oh Gifted Chlldren and this book ‘is based on many years of ex-

the reader through anecdotes and insightful Suggestionsi His perceptive, Piagetian

observations of children are obvious in his graphic portrayal of the needs, problems,

and behaviors of children with superior intelligence, 'Althoug’h a lack of farni’l jarity

with Enghsh idioms or with the educatlonal systam in E/ngland may make tbe book

a

somewhat less readable, this reader could readily perc:eive the similax rities to the

American system,

This well-organized, comparatively small book = opens with a presentation

of general characteristics of gifted children and péssible informal identification

|
procedures. After exploring problems and needs from the child's point of view,

the author presents the parents' and teachers' points of view concerning those
same problems and needs. Finally, suggestions are made to teachers and schools
as to the provision of educational experiences for the gifted child. !
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- '1‘ihiarxbbok {8 not a primary collego text, for iglficlés the ﬁpecif!cny of:fnety

and figures neceasary to ereate a knowledgo basey nelthor js it "(;‘fg)kh(iﬂk“ of - N
ts i o . ! .E,E.i,A e, L B =

' detailed direations for thé parent or teacher, I{at}iéf, its a thoroughly réndable picce

<+ of work that containg aceurate g’cm’:r:ll information and ;denianﬂtr?itcs ,c:;nnsit}gs.?‘;xijlc depth .

| » . . I &
1 of human L_mderstﬂnding of the behu\nors needs, and nucd gmtlﬂmt[ons of gifted

Fchildren, -, e S -
"+ " Those who'will find the book most useful-are parents and teacher;s'pf gifted -

- r;:hildrcn Such usefﬁ,lﬁeés‘will chicfly be in the ﬁfé‘hs of dcsv.élopmcnt of under-
' I
ataﬂudingFgLfted behaviérs ancl in, ghe,davelopment of ii more pnaitive attitude _,

’tuward those W‘hﬂ demonstrateex_ge;)mmai Ekills_g For;nmny,, this mu}st be tb};
beginning.,

Rewewed by: G&ﬂrge She;nerd Dapartment of Special Education Callege of ,
Education, University of Oregon, Eugene Oregon.
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Prnmudmgg Sccond Annunl UAD Cunl‘erpnm Plnge;iamj‘hmry and the Hulplng
Profeesions, /

J. F. Magary, M. Poulsm G. L. Luhlp nndG Coplin (]"ds) Los Angceles,
(;ul'lforniu Umvursitv Publishers, 197.&' 70 pp $3.50  Iaporback, -

i

/ 1
_ v : /. : A
v "\ This monograph represents a c/bllecﬂon of papers on work related to Plagetian

ﬂl’é_ﬂf'y’ %1‘@5221&2(] as ll\ﬂl‘t nf a Unlvcfs {ty Affiliated Prdgram cnnfarenc_é held at the

UB iverg{ity Df Southern Callfornia %ﬁ January,, 1972, | '-'I:her.e; is no formal Qxf‘gan[zatmn
of puper n the m‘ondgmp hy 1L of the 17 manuserjpts are reports of réscarch studics;

40; the 1'; are abstracts of PﬂP?ili‘S;, and also inclided iare_ five;disgussion papers and a
literature review. !

¢

' Meyers Henry W. Maier, F Annette Tessnar : and Marcia Mag:uirei Mayars proposes
o . "
the development of mental measurement- scales based upon Plagetlan theory His .

paper makes a gotd case for measurement based upon pgocess rather than information.

Maier also offers a conceptual dimension.to the monograph by relating in well organized
' i? = .

fasli‘:\ion Piaggt's work on sPatial and t'emPoralr concepts to ego psychology. He,féels,eg‘q,

K

L

‘psycholaéy and Piaget's theﬁr:y of cognitive processes supplement each other.

Tessler's study tests the applicability of Piaget's sensorimotor theory tosyoung

! - (- _ . -
cerebral palsied children. The outstanding feature of th-}f paper is the excellent dis-

cussion of fin'dings for application. In addition to her Baper, two others in the monograph

/  relate directly to exceptional children. One repﬂrts a study with low visioi’; children

~ &
e
children (M. P. Simmons).

Another paper with excellent attention to the implications for préctice is Maguire's

brief review of research. Her review indicates that formal operations are a sequential -

' . 95
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. ,‘ - L / . i " . . c T - :
development process but-that children differ as to age of emergence of L}}ls stage,
) / » ) . ' S SN

v JThe generulization of these conclusions is further supported in a study reported in . ° - '

* the monograph by P. M. Bentler which found that sequence but,not rate of conservation

acquisition was fairly consistent across scveral d_if_fereft cultures.

-In general, there vQ:is a édns{ilstgncy_'oi {indings _gt;,,_l,on'g all-'of theresehrch ;"es-:

ported iz,? tht;—; monograph! '}[‘h_is !suggesfs st_roné éui)pc:—uft- for thevalldlty pf ;Psi?.getian \
tb*rzerg and for its ‘Igract‘icél implications. "I-‘héug_h the:m;ﬁcgr.aﬁh vhaé;l'irﬁi»téﬁ petegltia; - \
-as a textbook, it_';:an sc{rie as a limited ref:zrencé source, for those interested in ’

A
! =

=

| Piagatiﬂﬁ thentryb and 'is a stimulus to additional reééarehx.

- ]
%

' . Reviewed by: James A Bitter, School of Special Education @nd Rehabilitation, .
' : University of Northern Colorado, Greeley, Colorado. -

J ' . i *
A .
2 - : .
g . .
.
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». "  The Bsychoanalyti¢ Study:of the Child, ‘;Llume 217. R
' Freud, Anna, ot al. (Eds.). New Haven: Yale University Press, 1971.
' $12.50 Hardcover.. / ‘ : iF B

. - N [ . . ’ - i .
-~ This volume represents the di_ref:tions and approaches of psychoanalytic work

i

at thg;preéent timo. It Is divided into several diffe;rent gections p‘sychganaiysis and

"the law, clinical contributions, a theoretical section, and a section of problems of

. B !. "l . I R L.
Lo | :

P N ! _ < i * |
. development. ' Part of the book is shaped by an obituary of and a commemorative .

N . s . . o A ) S i
collection of papers by Seymour L. thtman, ‘whd was an eminent paychologist, /
- . f )

psychiatriét, and psychoanalyst beloﬁging to the Yale group. ‘While he perhaps was i

not well known outside of psychiatry, he was a scholar of great breadth. . His paper, * ‘
’ - "A Perspective on the Study of Man, " is an excellent presentation of the issues involved

in biopsychological and social investigations of human personality. Hispaper on

" ''yale's Year of Confrontation' discusses the student unrest at Yale as seen by a

Master of one of the university houses; it is an informed presentation and examination

of the events, and it provides a perspective on what happened in the universities in the

1960's. mfereétingly, he commented that there did not seem to be an increase in tlie‘ A
synfptoms of adolescence, when one eqmpared the late 60's with the late 30's. Although

student language concerning identity ctises and psychology was strikingly different,

r% . : & =
he felt that recent students were not any more mature than their predecessors even -
through better trav,eled; that they were no more successful in resolving their struggles

over dependency than those living in previous decades.

7 .
Among the clinical contributions th{are are papers on the superego in late

crowd activity, and a paper on campus youth which offers some guidelines for parents
v _ .

97 ’ -
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/ " or commﬁﬁiﬁj}'leﬂders about howgftg 'responcl to students . All' a"ré"cleajgz,lyiwritteﬁ,— and

/ . well worth examining., = L l\ o B L-gﬂ

In the area of psychdanalytic theoyy, thére.is a long section on the lnterpra}at'ion’[ .

ift in psychoanalytic interest-from
Freud's original work to studies in linguistics; so that the emphasis in this particular

of dreams. The work _illgstr&tes the enormous sh

paper Is on the use-and constiiiction of language as a species specific, ‘separate
characteristic ®f the human mmdf It deals with the hyman mind's symbolic furniction,
. and its relationship t8 the generation of appropriate linguistic forms in the unconscioys
as well as conscious person, a complex and hew view. However, some of the papers \\

L T a
v . _

on early object relations, instinctual victssitudes;*and the. éxperieﬁce of fEi’me,‘ are in

an orthodox psychoanalytic framework of conceptualization and thus of niore limited
interest (as is the paper‘on internalization), The sectién on the law deals with the

currently emphasized problem of advocacy for children, placement of childreﬁ, and

-
&

the realitiés of finding practical alternatives in child care. This actually means <
finding "the least detrimental alternative, '' because finding the best alternative for

children in divorce sitiiafions and in broken homes turns out often to be an academi:.
exercise, devo;d of realidtic possibilities. Placements are difficult to find, bureau-
| . .

Ergcy and the courts cum!:e'rsome, and grinciing%destructive family conflicts persist,

'The section on clinical work includes: sections on psychoanalﬁic technique

of a psychotic child (which might have been p}iblished without change 30 years ago).
L Overall, thls book ﬁas much that will be of interest to,speciél education. It I ’
has some material which will interest only analysts; some sections whu:h will arrest
; \ A
any child care worker or teacher; it shows th-e ‘stirriﬁgs wi thin médern psychoanalysis

© 98
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whieh attempt to redeplny 1t as'a modern and develapmg field At the same t1me

© some of the themes show a c:r:mtmumg direcfmn tnward separatlst chrthadc)xy a.nd

ﬁ g i * A
-academic thecfizmg\abaut old ’farmulationsg ' s

& . : =
i

T}l;ns book would bé a useful addition to apsjﬁ:éhtmlcfgy» and education 1ib'1;;"ary.,
N /" i :: ) - o . ‘% .

Reviewed by: Norman R, Barnstem M Harvard Meehcal Schanl l-fé;r{rar_d;v- -
oo University, Cambridge, Massachusetts. h o
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' Psvehology for yDu S o /'

Gorden, s ‘New York: " Oxford Book campany, 1973, $4.60 Paperback.

e o o ' . L

Dr. SDI Gcrdon a prcfeasa;‘, c:f cl:uld and famlly studles at Sy.raguse Umversity,

., s perhaps best known fc:r his senes of "GGI’ILLG bcu:)ks" aimed at adolescent aud;em:es
‘ ._ ‘5 o aggl:desiggedj to bring a straightfc:rwa?d apprc:acgh to sex educat}io*ﬂ. Dr. 'Go"rdon'g

critics accuse him of all;manner of vile crimes including the exacerbation of moral
. . s N » A . . ; .. i - ,. 7 . 5.
4 decay in the United States, while defenders envision him as a rallying point for causes

of s_é‘ns ible sex education and freedom of the press. Supporters and detractors share -

PR

. but one commoﬁality -~ the ardor. with which they leap into the fray.  Dr. Gordon seems
. i - u ATt . K . . -

to be one of those phm@menéf@f which there is no middle ground. His personal
s . E : v v

.

appearances ‘anid publications are néver received apathetically. This book, Psychology

L1

for you, is no exception. Iam sure that readers of this book will feel either that it is

a major breakthrough in psychology texts or that it is an illconceived attempt at

g

-‘?Dp psyehi "
The foreword to the book indicates that thé 39£h0r mténded it as a text for

| "Psych I" in high school or college. Accc:'rding to the author, its primary purpese is

to explore the ", developments, naéds, and concerns of the 1970's -- whether it be o

sex and mo;rality, youth alieziai;ioné Women 's Lib, population pressures, encc;nlnte*r; ; 4

gréups, street crime, drug abuse, the counter culture, and many, i:nanyfétbersg no

The table of tzontents\ divided into flVE major areas: Psycholegy and the Individual,

Realms of the Unconscious, Youth in a Changing Wc,nr_lcl, Psychology and Social
Problems and Psychology and Education, juxtaposes sueﬁ staid.and traditional avenues «
of ps&ehologicsl gtudy as "Freud and the Frégdiaﬁs, n "Problem; of the Self, " and
" 'Intelligence" witly'Such topics as 'Mind Bending--Altered States of Consciousness, "
100 |
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,"'The Hippie Culture " 'Why Dges Man_,Kill ?uand Gf cc-urse "SE:-: and Morality, i

i

The final cﬁaptar ‘"Dlsenve*.ng Who You Are (A How=Not—to Eoit Guide to Wbat
You Beally Want to Do)" cazfainly coyers academmally virgin termtc)ryi

g El a message "'ID the Teache: " Dr, Gorden cautmns not to fgrce every gtudent

to read every chapter nor to mémgrlgingianﬁhmg. The 1mpresamn is glven that the bcmk

is meant as a Etimulué for discussicrﬁ and IiErsanal growth rather than as an aeaderme v

- _treatlse on’ psychclcgy Here.m lies the Etl‘ength aud wea.lcneas sof tha te:{t For those

adi %
aeekmg an issue aflented VEhLClE faz dlscussmn with a general gaal c:f nmr.e self

- unde:staﬁdmg and growth, th;s- boct::;{_ is mdeed ; valuabvle -toc_:l. Thg _topics it covers
andlts brée%, ri:ﬁl'c,:rmai style shc}iﬁid'capmré the ij;tér;a’st* of evgn‘th;‘;ﬁﬁos_t!jaded
stﬁdént. _ Tha contemporary text and illusﬁrations are Handéomély complemeﬁted by :

] the "Thmgs to Dlscuss—s’l:hmgs to Dn——Thmgs to Read" section’ followmg each’ cha}fé.{

The e:-fl:t'emely wide range of maferlal covered and the boc:k's unﬂmchmg attitude b i; :‘;,1 :

toward covering controversiai topics would seem to provid'e; relevance for most -

individuals Peading the book. Also, an attemi)t is made to provide sd_melbackground B | )

in tI‘E.dltlDI’lSl psiichcslggjf with a stated biias for claasical Freudian psycl}clag} }
| High scin:;él teachers ‘and professors sjéjeking an inti‘oduci;éry teﬁ in psychélggjr
. with agaal toward éétablishing a foundation for future study will not-find this book
feievant for: th:air needs. The book's extensive coverage éf'eontroveréiﬂ t@pics may .
be vmwed by some as a rather cursory and; at tlmes dogmatm attempt to provnﬂé
motivation and relevance at the expense of scholafshlp_x L_;tt-}e do:umentation is uged,‘
.a rather significant weakness when such enozmoué topics as "mental illniess' are’
covered in twenty-eigh” nages. Many acqade:mic psychologists may be irr;?ated by the
S superﬁéiaii@ as well as the glibness of style which t:ften cc;nce;al very. Subjecéive

judgments and statementz in a '"We all know ths;t " manner.

; 101 .
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In many rés;;eeﬁs this bc;u::lg represents éteﬁ on Sol Gcrdiﬁi '-r’atﬁer thém an..

| exﬁlgratlon of baslc‘ psychalcgy, '1%‘1115 is not ﬁéceésaﬁi& a iiabillt’y Dr Gc;rdcjn's :
'mterests ancl the engagmg “;ay in which he presents them could be a welcome additi.@n
to the expe;ienca of m(?st adolescentsi In summary, 1t isa mcst difflcult book to
_raﬁ,aw. (jne gfann;l:t_di\lrﬁi‘ce the béﬂk from its intended c@ntext—, Teachers of "Psych I

* would do well to read l.t The preface, "Tc: tha Teacher, " states adeguately and

. ,faiﬂy the strengths of the bao\k.’ If one's goals coincide with those of Sol Gérdon ancl

one desires a stimulus f@rﬁdiécdssmn rather than a psychological primer, this js o - “
fine text. NE
o _ .

Reviewed by— Spencer Gibbins, Depsrtment of Speclal Educatitm; Syracuse University,

' -Byracuse, New Ygrk e .. B e
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seems to be their view that competitive employment will become less feasible for the

mentally retarded as a consequence of increasing shifts towards a largely technological
economy. While these kinds of conclusions are clearly debatable and would have more
meaning if supportive research were cited, it seems commendable that the authors
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matic versusg a production orientation to rehabilitation

Chapter VL desls with o nunboer of pereeived critical needs in vocablonal rehab-

Platatln, EVRY FUOTTIRN PO BRI O URNORUI S S PU UORTS PUTVEY PSR PUU BT UNY B DRV S PRSPy | .
ta H 1] )

.- v s . vl . FE R [ O PPN



Reviewed by: Bill English, Special Fducation & Rehabilitation, Syracuse lniversity,

racuge, New York.
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Kazi,f, M. A. Champ 1@315@15 Research Press, 1973. 245 pp. $4.95
Paperback. !

Aithough some parents should benefit from reading it, this text is aimed primar-

ily at sophisticated child oriented professionals. Kozloff has prepared a reseurch

Cepri b Lascd v ble capestvaca by ttoluiug paiculs ol aulistic whildren as Lehavio ally
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.that the chapter might serve as a primer in both that area and in Behavior Modi
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In the ifAtroduction to this text, the authors state 'these chapters review the
conceptual and philgsophical background, explore the potential impact, delineate the
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in which he carefully delineates the specific action steps necessary to develop any
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as part of the training program,

Reviewed hy: Robert Guarino, Diredtor of Special FEducation. Kalamazoo Public
' Schonls . Kalamazoo, Michigan '
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ek and William A. Eorthick
974. 59 pp. $4.75. Paperback.

An Interdisciplinary team consisting of

a clinical psychol

—ry
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el
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a nurse, and
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Although the guide is not appropriate in its present form for use with the

retarded children and adolescents (ages X - 18), as well'as with some adults.
The auithors do feel that with some adaptation, the guide could be used with dome
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Sexual Identity Conflict in Children and Adults
Richard Green Jew York: Basic Books, 1974 327 pp. $15.00. Hardcover,

[r 1557 Dr. Hirr Benjontil. coined the word "transsexual. " This term &

beecome the clincal designition ler people who are physiologically one sex, ‘but
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The next two chapters

e}

urvey psychological and hiological research which bear on

various theories which explain the existence of the transsexua! andividual. The

rest ul the book consists largely of a desceription of childreon and adults whe prete:

living the sex ol sifipraaile Lht'LL Livlogival sex The adultas dess cibed arse prewple

P T N T LT I RS AP [he ..o Lo i whin

Y
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ranflict snri paVI hnlngiml and blologleal r&srsnrch in thé'isubjm:t are avallable

rther worke (\Jum‘ and K hrlmrdt, (;ru,.n and Money, and Benjamln) To

Tam
t

T thesze Si‘?ﬁﬁ;; thir bonk can rmlv soerve ag n- gun(.ral intrnductlon.

Green writes

=

ceigar]y and the lx":n'f{k is engaging. This, combined with the inherent Interest and

) K
P iiarity of the subjeet, would®make the book a possible cholce as a supplemental

fextcn o ardergradunte pivehology courscs.
v in a more oritical vein, the book has a number of weaknesses. While the ,
‘-f . P ’ -‘ = . - » < ’ 1
doveeart hepada, dranseripts of conversations with transsexuals and their
" ﬂfc*mr'lv valuable, Green'does not approach the material in a

caeEcy jatesy in

i
o : : v
The interview selections give us a sense of what

zesoita valuo,
) 2 = - ’ . .
“transsexuoal; it gives us an undcrstunding of the phenoﬁiena a.nd the

o #hare the label.

R Wwhile not !111)(‘?1.“\(11' the hook directly deals with this question, it is ,
SR \:, ri-git, I the cone hmi(m he laﬁmnts that he ﬂncl his ‘colleagues don't
o sae the ‘2L~ " concerning thc causes 'of transsexualism; he leaves us with the
Lo Tt i‘@m field nf stady is young and that as ‘the wheels of progress move
) R il !;'?‘ln lhc\3 ise of the problem. Green's mability to steli}lout
P % £ the seqe ntljtiﬁm;ltn belief in Jnd dedication to discovering the effect
L rtsineisolatalle variables on this newly created cliﬁigal category in ;:rdér to
- ¥ v : ‘ e
A i tramadesualism well in different contexts with his reaéérs is, in my
C ;i‘iﬁ‘ak’i’(‘ﬁi flaw in -thu book. |
. ’ fé';\;,.* m =eeing the limitations and !strér{gths of the approach he has
” ,
) o srEanising the book and milterials to exploit their strengths, he
- 4 meernod with “the facts™ rather than the impressions and thus muddles
. 17 |
1 I 123
< .
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A reljated critiélSm i‘s ’that Gr’één dc:e : ,‘ot sucéeﬁed In p’utting t[lé transsexual

phenomena lnto 1arg§r cultural and pol 1t1cal framEWOrk Gertalhly the very

'reason that we.are readmg lns book is related tn the somal r’novemgnts afoot that

(SN .
=é>,~~, ‘v,,

call intc:‘ question‘ traditional sex r‘cles_:;;md dgfinitiqﬂ_a' of sexuality,‘. i.e., variqus :

u

liberation mavéments and the youth cé"’lﬁlnteféulture. .Greeﬁ déals with this in 1535 -

than a page in the next to last c:hapter. ’Ecx 1gnore the ragmg contmversies set

' 'louse in these tlrnes and not to dlECUSE the plac:e and: mﬂuence af these movements

on‘reéearch and-on t;ra;nsseg;uals, rnakes him vulnerable to _c:@ti;éism.‘ "Similarly,_ B

the book needs some mention of the rzolc; of the transsexual as an oppfesised‘?::‘

! . ,,1'}‘

affect_ the pcssibilities of what it a;ld those sq labeled ean become? This question .
points to social factors. that affect the problems that transsexuals, as a minérity,,,,,, ,

group, experience. As a group of persons, they take transsexualism out of the

‘clinical realm and the problem area, and into the arena of social issues with 'v S

public as well as individual solutions.

We cann- et one baok to do everything and thls book does much. . o’
Changing this ..ok just a little would effectively deal with some of my critiE
ciisrns__ In a,ﬁ zrea of resjearch which is so controversial, it is impe’rat.ive for a
socially con“scic: ; researcher to reflect publicly on social issues and to raise
more than just c.inical questions. Clearly;' Green is more than just a scientist.

His concerns for individual happiness and social change are seen in his writing



v .the researcher turned cllnic lan wears yet s.nather
hat: it is that of the educatdr and mediator of sdcial change
He works for revision of public laws {@ private attitudes so
‘that persons of any age whase sexual identity is atypical may ¥
' lwe in dignity. :

£

Green has played that rble with this book but'not as effectively as one feels he .

4

' ‘Wﬂuld like.

15

wE

k4

ReviaWed by: Robert Bngdan Center on Human Polu:y, Syracusa Umvermty, -
Syracuse New York . . - . : i
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Social Adjustment of Young Children, . T

" George Spivack and Myrna Shure. San FranéiSt%qé-_ Jossey-Bass, -19?45 212 pp .
$10.50. , ‘Hardcover. . = R SR . S

T

Social Adjustment of Young Children presents an exciting and expl icit -
q = g # M 4,

ﬁrdgraﬁi des Lgnedto enhance the ﬁroblem_ solving skills in four YEar old children.

The program described is anxoutgrowt;ﬁ of extensive research through which the -

- : ‘ ) (0 R ,‘l ) . .
authors became convinced that a -relationship exists between an individual's. ' ) \
problem solving skills and his behavioral adjustment. Numerous revisions and S

-

' ,ext;ens ive experiménﬁation have resulted in a programt for which data:are avail-
able aﬂ;esting to the program's effectiveness in producing positive behavioral «

chapges in children. Because of the e:,xpvl*iéi't”ns,’ture, of the presentaéién,f‘in———'

¥

‘teresl‘tedzreaders mayéreidily replicate the ,Qrograﬁl. -

& The authors outline seven principles uponiwﬁ-ieh théir; program is based.

1. To teach prerequisite language and thinking.skills before

. teaching problem solving strategies.
- £ %

2. To teach new conéepts in the context of familiar content.. ¢ -
3. To base program content on people and interpersonal relations
rather than objects and impersonal situations. .

4. To teach generally applicable concepts rather than correct grammar.
5. To teach the habit of seekirg solutions and evaluating them on the

= ¥ )
basis of their potential conseqgitences rather than on the absolute

merits of a particular solution to a problem.

6. To encouraage the child to create his own ideas and offer them in
the context of the problem,
+ - 1

120 ' -

126




7. 'To teach problem solving s_l,{.iﬁlfs not as ends in themselves but
“in relation to. the adaptiveness of overt behavioral adjustment. (p. 29).

RETN

. The trainéng sg:,ri_pt”canéisté o a,ajily léssms_whic:h use a game format

designed to take from 5 to 20 minutes of insi:'rlfﬁ;:ﬂ, The suggested script is

reeommended- for an ;agprgxi'mately _;i__,.__QVEEk period. - _
R Specific jgu.idelines are pi‘ésex}t;é'c:i_ for aécommodafﬁ;g children with

'asynchronougs béhavicrs, i.e. _nanr{ag;xﬁéﬁding, dom‘inat.i'ng, ané disrupt'ive. be-

ha\}iofs, In aciditi@n, suggegtions arellj:‘)ri:y‘ﬂﬂed to ;ssist tﬁe instrﬁstionél :

leader in incorporating the techniques Asp_ecifiéd’ for the forma! pfagr“am into )

;= -

S ~ : "11" .
informal conversations and problem situations,

This book is well written and promises to make a significant contribution

to special education. The ideas may be eaéily extended to include elementary
school——fagedehildren who demonstrate deficits in problem solving skilis and

personal adjustment. *

-

Reviewed by: Lyndal M. Bullock, Program in Ez‘notionally@istufbed, -
Department of Special Education, University of Florida,
Gainesville, Florida.
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felt that more research ;311' dyslexia was needed because even though a vast -

" divided as to the extent to which pathelogical neurel’@giﬂél dysfunction should be

Y

‘Specific Dyslexia. - o L : o L
- S8andhya Naideo. New York: John Wiley & Sons, 1972, 165pp $7. 95. ) Hard-

cover, - 4

.. This book is a i‘_‘esearch répgft of-f"'Speeifig Dyslaxié., "a ﬁrc:jecf undertaken

by the Invalid Children's Ald Assoclation (IGAA), Word Blind Gentre for Dyslexic. .

1

_Children, in London, England, from .;Tanuéry’iaﬁ'? thrgughaMaréh_IQES. It was _

Iy =
-

literature existed, basic knowledge about the topic was inadequate. It was also -

felt that certain theories lacked controlled scientific supporting data.

el .
e . .

- A hi_stcnxiczil-zeﬁesﬁ of thé'l'itera;ure covers the topics of 1:«3’1‘51311iﬁolti)gg_',fj ,
early history, and current concepts. The current oncepts of dyslexia are
outlined under the h'éading-s of genetic factors, méturaticmal lag, neurélogleal -

dysfiunction, and cerebral dominance. The survey showed that opinion is still

v

.included among the causative factors of dyslexia.

The persistent problem of defining terris is duscussed. "The multi-
plicity of terms used to describe reading disorders has added to the confusion.
Unfortunately for ease of recognition, dyslexic children do not present clear
cut consister®clinical patterns and many of their features are found in normal
readers. "

The deﬁnitiog of dyslexia used for the purpose of selecting subjects in
this study wap as follows:

"Specific dyslexia is defined as a condition caus ing .
difficulty in learning to read and to spell in physically
normal intelligent children in spite of continuous
schooling and in the absence of severe emotional

§ disturbance. "

! 122
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Tbté objectives. of thié Vstt\lay were to idexitii); th.os(,av features By whlch boys
who qénformeq to ;r;m ac:;cgpted définitiog éf_speg-l'ffig dyslexia might b:a %ecégnized;v
"",‘t'a_disco%ie;:v eVLdencE;which might support éf fefuté ﬁyp’othesié as t&i tﬁe causes .of'
'the disability; and to determlne 1f there rnay be. subgroups or ty‘pes of éyslexha |
| charﬁcterlzed by dlfferent patterns of dlbablllty
Nmety—elght boys divided 1nto two groups were mcluded in the Etudsr
L "~ The first exhibited é?Sévere deg:;ee 9f reading andapalling retardation, and t’he. 4
second a severe spelliﬁ‘g retardation and a félai':ﬁe.ly minor degfe.e:éf reading

~ difficulty.

Each experlmental group was matched with 5. control group of a ‘gimiliar [
number of average boys. Both giroups were matched for age, sex, type of schacﬁ f/
and were from predominantly middle—class areas. All were of at Ieast a—verage [

{abﬁorn?ality, x;vere judged to be emotionally stable, had had normal educational -

opportunities. Extensive case histories were collected from the parents; All
subjects received medical examinations and extensive!psycl;ological tests,

The conclusions drawn from t;,he study were:

Some reading and spelling disorders are constitution-
ally determined. S .

The evidence does not support the existence of clearly
defined subtypes of dyslexia. :

Patterns of disability vary but there is evidence t
v suggest that a sequencing disability may underlie the
reading and spelling retardation,

In the cause of Speé ific dyslexia, the importance of
developmental neurological anomalies (some genetic,
some acquired) is demonstrated.

. _ 123
’“"an' 7_;"/\'
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. There were greater similarities than differences between
. the two groups, ‘suggesting that their disorders are of

an ssssntlslly sirmlar hature. . :
Fsmily hlstorlss sf reading and of syslling dlfflsulty were
slgmflss.ntly grss.tsr fsr the sxpsrlmsntal groups than their
controls.
There were no dlffsrsncss in: famlly snd psrssnal varisblss?',;
for the expsrlmsntal and control groups :

Although the majority of the dyslsx ic bsys were given much
.remedial help, all were still experiencing considerable ,
difficulty, indisat'uig the help givsn was inadsqusteg e

sgm cause spsslf,ls dy.slsxia snd thst snly by a somp’rsbens ive and qus.lltstws '

' msdlsal edusstlonsl s.nd psyshologlssl assessment can we sver hspe to ldsntlfy

f;,;;._— .

_ : v s

the cause of the problem. 1t is obvious thst more slmiss with a multldlssiphnsry c
. [ . -

staff must be sstabllshsd Children with such a lsarnmg dlssblllty require

spsslallssd msthods of tssshmg, ﬂbut there are too few trained tsashers Fmaffy,,, e e

the report makes a plea for early identification of shgﬁ‘ﬁﬁ*en who are fs.ilinggtb

; 7
; 7

read, Studies suggest that children with specific 1ssfning difficulties csnbs
identified bsfsrs they go to School.

The book should pmirs useful for the researcher concerned with dyslexia.
Feven statistical tables, as well as the various rscord fsi‘ms and 'qusstj.osnsirss'
used in the study srs included. An intsrsstgonal,biblisgraphy completes this!
study. This study was a thorough evaluation of a sslsst population with the
results, therefore, generalizable. It reinforces the need for additional basic

research in this area. In conclusion, it appears that the British have the same
£
concerns about learning disabilities that we have in the United States.
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o Rewawed by: Gearge Dlshm DLVIS ion of Clinical Servu:es Southern Ccnnectmut o

2

+ " State Callege New Haven Ccnnectlcut
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Square Pegs Round Holes: Tha']’;ga:rp;ing,z)iggblgﬂ, Child in the Classroom and at - o o
Harold Levy, M.D. New York: Little, Brown, 1973. 250 pp. $7.50. Hard-"
cover. 3 : -, ; :

3

& v . u
A
G

Square Pegs Round Holes is a book about learning disabilities (LD) written

by Harold B. Levy for other doctors, parents of LD children, and for teachers.

* N .

The forward to the book promises that "parents will find comfort and relief from -
feelings of guilt abott the ir'ch[ld:e_n who have specific learning disorders. "

z

| Part One covers the d‘evelbpmen_t of the concept of Sp_‘écifiu: learning dis-
ability. The 'préblem of terminology and semantic confusion Is discussed, as

‘well as normal and abnormal child growth and development. -An overview of the

o &
L) .

diserders of activity,behavior, and thought, as well as the'learning digorders of. ..
the LD child are described. Another chapter discusses the specifics of the

reading process, and, finally, studies classifying the prc:lﬁlém of dyslexic
; S
children are discussed. - e
e con o that bl exiate b the aren of 10 arFET
Part Two handles the confusion that still exists in the area of LD and™ "

% . . LR
discusses the need for valid research. The author describes the-divisiéns that

F 4

separate the educational, psychological, and medical prgfessions, which havé’\f' .
further served t;;j prevent comprehensive understanding of the learning disabled
child.

The chapter dealing with the use of medications is a defense for the posi-
ti\;e results shown by LD children when such medications are presc;ribed by
}g‘mwlédgeablenph’yslciansl. The authﬂr's point is that Lﬁhildren are bicxchem;

ically different and that they require medication in order that-they may function

in ¥ more acceptable manner.




e

e
.

' and the physician. - R

abbut a11 facets of the LB prdblem 9—‘3‘3313155 the fact that ch,idﬂlr

“The final pért of the book discusses the need fx:_si? teamWQrk if the needs of- .

" the LD child a¥e to be met; and this team is to be comprised of the teacher, the parent’

B

The chapter d’eséi-ibing the ;"rc:le Of fheteaehe% presents what must be an. -

ERn

‘ Ldeahstm atuatmn Wben a regular teacher 15 well tramed I{nawledgeable

tbeu‘ spec 1fu3 problems can be Ldentifled then Sbe can glve the apprﬂprlate remed—

= o .
Latmn In addltlon, 1t is stressed that th;s teaeh er shauld understand ‘the medlcal

néiﬁfe cx,f the LD p_roblemg

- ¥

The chapter whmh discusses the role of parents again glves what must
be the ideal relationship betweéen the parent the ehild the teaeher mid tbe
physician. Specific rf;‘;eammeﬂdaﬁions are given by the author as to the most
sffective appféac};es that can be used by the ﬁaféntfsE'iii:'t;ﬁ‘?i:’le;f'tb”ﬁiéﬁ'a;gté and

educate their child. He also advises ds to how the parents might bétter‘ face =

‘the Eomal implications of havmg an LD chlld Finally, mention is n{ade of the

k]

great importance of parents helping each other as uldiwduals as well a thrcugh
their parent organizations. o ' o,

' The last chapter diécusses the role of the physician on the team. The author
highlights what the interested physician can do‘ for the LD child and |
his family, e.g., the need to discuss with the c.;hild questions which arise from
the médication prescriptions. Mention is made of the unique. role the Physi.ci,an
can play beéause "the physician is an éuthérity" and ”ca‘.rries‘ all the prestige of
his profession'. Thus the physician can act as a couns;elmj, and teacher to
parents and teachers alike.
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pragrams after hlgh schcml.

Suggested add;tmnal raadmg.s for the teacher parent, and phy, 'ET 1311 are ‘

listed, aswell as the associations cancérned with the LD child.

I believe that parents c:f;LD children and physicians would be the best

com
€ Z

consumers for this book, Teachers of _sgéhﬁchildi'aﬁ would find the information -

useful but there are more comprehensive texts wgich ‘would help with the diag-

A

. nostic and remechal apprcacbés necessary ‘for this ccmpllcated problem

daon

AS is the author's privilege;. he states hlE views erc;efully, but there are
many who do not share his enthusiasm for medications. Heg"gomes on a b.it. ;-

strong when he describes the "phys ician'as an authority" who "...must act as

made by the illinformed. ' If this is the physicié;l'_s role in the parent, teacher, .

physicia}z team, then he will have trc:pblé with many teachers who may also

believe they are authorities. When one thinks in terms of a team Effc:rt, an .

1 A; . Tr e P fo . U I f
individual discipline must not appear to be more ci'mmmant than the others if we

assume thgt all are well trained and experienced. No raticmale is given as to why

other professionals such as psychologists or social workers are not included in

his team.



The whole issue of mains-treaming mildly haﬁdicapped children into regular I
I - 2
classrooms is another area whh:h relates to meeting the educational needs of the
- LD chlld and needs more attention Here we will be faced with the need for = .« .. s
greater* QQQrginatibn and éoolzer'ﬂtian of many disciplines and parents if the in~ ¢
dividualizatian of services to children ém.becbﬁle -a,’i‘eal'ity;
Re vxewed lasy, Gearge Dlahm, Dlvna ion of Chmcrali Servmes Southern Caﬁnecticut
Stata Tollege, New Haven, Gonnectmut
TR Tl f‘l i oo - \
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Stranger in the Familv A Gmde to Li\{ing thh the Emationally Dlsturbed

Clalra_ Burch, Mdlanapnlis Bobbs Merrlll 1972 333 pp.  $2.95. Paperbaék

s -
AR

The purpc:se of th!.S bnok as tl':e tlﬂE suggests is 'to provfde infdrmatlcn and

p-.'

gmdelines fc:r families who cope with the problema of an emotionally diaturbed

E—

- R .-,1

'perso:’nxin thei’r fami,ly unit, If thls E‘EEI‘I‘IE a broatl goal, the rsmge of contgnt s . & .

equal to 1t ME Al .Burch dlSC‘.uSEES pmblems rangmg from ehildhc:ﬂd to Senlllty, o

AR "_neurc;tic a?’nd pSYGbOti,G disturbances ,mental retardagién, alcohohsm drug . PR

Sy [ A W
;g- . e

addiction,’ forms of treatment termmnlogy, _avallable resources,; and much

=

more. It is the most camprehenslge caverage of the topu;: tblE‘ reﬂewer has seen,

&

. : éi‘i‘he—’fe are many strong points in the text, But the most outstanding is the.,. -
. ﬁ : 1? ,. . . l * e
attitude Ms. Burch conveys she is eleaﬂy an advocate for the distressed, family, A

s somehow are g‘ullty of thair relatlva'ss clisorder She writes fzankly a.bout hos]jitﬁ

.....

o k]

alization pro and con. She tells what to laok for- m E: 2 i:ublic or prlvate faéility.

l,,. B
o

s - she describes factars m dems ions regardmg hospttallz’atian (mcluding the impact
of the disturbmg person_:on =tbe family), and alternatives to total bogpitalization-
She explains bvarious "i:ra;zds'*'Effpsycﬁatﬁérapy sémd Q,ngﬂvides guidéﬁnes for

) > Fé}
selgctmg a partlcular type There also 15 agreat de@@f@ﬁttcal information

“on how to cope w1th the daily problems of 11v1ng wnthc@ behaviorally disnrdered : s
v L

. persan where to set hmlts and E;{pectatmns in térﬁ of conduct ancl family

respons 1b111tges how t%gnandle dlfflCLllf. behavior; where to go fcrr heI‘p All'aﬁé{_‘;'
' supplemented by reahst‘m:case VLgnettesi Tlns uﬁarmatlon is accurate, pelevant

and, for the most part; useful.
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the established unreliability of psychiatric diagnoses, especially applied to
children, one questions Ms. Burch's advice to first obtain a diagnosis to .. find

ls 4 U<y Ly sbort, while the aulhor may have a
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Teaching Children with Behavior Disorders:

ames Kauffman and Clayvton Lewis (Eds.).
974, $9Y.95. Hardcover.
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they were presented white on black rather than black onwhite, I taught reading

o

using white chalk on black construction paper ™ Similarly, Hewett describes
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Marion Blank. Columbus: Charles Merrill, 1973. 324 pp. $4.95. Paperback.

Teaching Learning in the Fieschool.
)\ 1

"Putting words into the mouths of bhabes " might have been the subtitle of
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gtructure of a teacher child interaction. ' -
This is a book about teaching complex language concepts to disadvantaged kids, ’-\,,}f. .
) B T A

although the author of the book is likely to take umbrage at this interpretation of her
work . luwcvesr | Lhe gual of the program and the target population are deflined so
lousel, that thls o. auy other 1 easonable statemeunt, I8 pousslble. While Blauk

Bchinand. e o the v ahieascs Ly a phrase such 48 "alslis.l attltude .U abie
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number of interpretations of child performance.
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Different audiences are likely to torm widely different opinions of this
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iewed by: Norma Canner, Lesley College Department of Expressive Therapies,
Cambridge, Massachusetts. Department of Child Study, Tufts
University, Auburndale, Massachusetts.
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Walker aud N K. Buckley,
Paperback

Eugene, Uregon;

E-B Press, 1974. 225 pp.
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planning to help teachers prepare for the nainstreaming of learni

students.
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A

aining Retarded Babies and Pre-Sc
m -

-Schoolers.
omas F. Linde and Thusnelda Kopp. Springfield, llinois: Charles C. Thomas,
180 pp. $12.75. Hardcover, "
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What to g Abaut Your Ilra!n -Injured C‘hlh] or Ynur Brain-Damaged, Mcmtnlly
th‘?érfimi. M*‘-‘?‘!*in ni"ﬁt"if’hf Cerchral Palaled, Spnﬂartlc, Flaceid, ngld

piis . Autiatic - Athetoid, H_vprrﬂr'tlvc (’de _ : ; _ ,
ciienn iwsmsn nﬁmnn City, New York: Dnuhlcrmy, 1974 291 pp.  $7.95. . -
- Hersdrrvgy, S L : . &

'%”"*zh sarianre exiata in the estimation of incldence of birth defects

w = oof w3y falf gt rateportes auch as brain damage, ncuromuscular. disorders,

and revehral paley, the number |s agroed to be uncomfortably high. If one

saccgmizes that a handicapped youngator dm’;;; not live en Isole, a handlcnppcd
trerelove, mugst be thought of as reaiding within a hand[cappcd family.
e s Fedaniceie Bigh incidence and concomitant conflicting reports concerning
sl sewetores ot this parameter of the population, some. authoritative
' Yol for e o h children is almost mandated,  Such g resource should
. A i
4 s ’ .
et daes et o the primary eavegiver of the child, the parent,
B a;k,é
fooes AnaAt 40 s About Your Brain-Injured Child,Yor Your Braip-
L Mewtaln ) Felsrded, Meatally Deficient, Cerebral Palsied, Spastic,
s vy et Antietie, Athedoid, Hyperactive Child reveals that it
: : W te ceeda of pavents handling the birth and development of a
S Taotogtialles Jav shert of the pdenl, - -
= et diee eeine (ke multiplicity of dysfunction encountered
: it e v atldes G nermal growth and development. Thus -
r oo e st their chitd e onot simply aberrant, but rather :
. ¥
: rrrosis Diiesehoment i one or more modalities, which may or
B z
Ees B TOFSET AT S Y= FR G GRrgs fnjury, aman makes it rather
- s : : e suspocted by the average person, and
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it is tha degree and locatian of the injury which ma,kes tha differenee. The authcir,

hawevar, overst&tes his point when he Euggests that "1t is extremely likely that
#

we can count every human being as brain injuredi at least impercaptibly" (p. 230).
A brief lesson is also delivered by Domdn concerning the manner in which dysfunction
" may result, Itis noted that in many caseg the caﬁxée‘fqr'the ‘dysf’uncti@n resides within -

the central nervous system, and pure ﬁhj;sif:al or '_océupaﬁtional therapy ?précedures will o

LR

not'earrecfthepmblém. HoWe,ver in a aubsequent discussmn cf -the "pattermug"

procedures little more than physical and ozcupaticmal therapy is diseussed The

L

explanation that either_sensory or mctc;r disruptign may result in the ﬁbservable
disability 1s made clear to the reader, and is generaily éééér%bed 1n easily under-

stood terms. -

The use of certain vccabulary is misleading: Fcr examble. ‘the term ''feel"

T ox - ey

=

technical audience an actual neurophysiological connectmn. The author justifiably
and commendably refers to means of obtaining discipline of the child. He notes
praise as the most desirable, and coergion as least desirable, separated by a

continuum of .intermediate measures. Yes, indeed, the handicapped child, as the

3

non handicapped child, must respond to the requirements of society! It is also pointed

out that the answer to many of the problems of the child reside with the parents.

It is further made clear that almost no profesaional people talk to mothers, who are

B

the source of vital information fegarding their child. While using parents' in-

volvement is again noteworthy, strict adherence to certain schedules prescribed by
Doman may do more harm than good to-the already handicapped family.
146
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It might be suggested that certain areas of'diseusé i;cn 'wléthi'n the text should

. “have been preaente}i in a somewhat tempered style. EEpeatedly, allugion s made

. ‘to four stages of development in all sensory and motor afeas‘ These four stages,

divided according to the "level of the brai::i"? which é_anti‘olle;d xthem; "‘are discussed

under locomotion, and are reiterated in the areas 'of hearing, vision, tactility,
ad infinitum, It is not made clear that this is the .construct under which the author

is operating, and mayxﬁot‘ be Zr"xecessarii\y gcéeptai?la tézétii*e:r, proféssignéls..;r
. institgtimi;shandling similgrp?égiéms. Y .thizlés i;tAlE:rééliz.édithat one éspa'uées his. -
own particular school of tl'mught, Amdi‘e care shouié befexe;:g:-iée'd_jwheﬁ diréctmg.
information of an éxtfemelz controvers ialgliat_uré fo a non téﬂi‘lnl&:&l pgpulat'io;n:
| which is’ iru.lnérable to chai;;léfan tactics. .- . |
Cither; misleading state;nents and Aéémz:epts are rendered By the'mﬁ;th:c’)rz 'Ec‘x.r.

example, constant referral is made tothe amount of stimulation whmh a child is

receiving in a particular sensory modality. Wh:ile it 15 true that frequé;icj;‘i in-

: tensity, and duration of stimuli are controllable parameters,: it is "ndt true ,t;h:sf.t
all children require éxtreme values of each. .Whil-_e the hard of hearing méy re; -
quire greatgf_ iﬁtfaﬁsity of auditory stimﬁli, and c:er_taiin viisu'aﬂlly _ixmpa‘.ired cannot
perceive small c:bjecf;s, this ig far from covering the spe:ctrgm of disoriers rc’:f '

sensationig Senscry- ;'overloadmg" is also a tenable h’yﬁotheﬁ?si the reason for
iwhir;:h explamé why é child tunes out the envi;‘aptﬁéﬂtg Th«_ase alternatives aref ,
’ not presented to the reader, and "overstimulation" appearé to be commodity of
- choice,
The author also finds it his responsibility to reduce all areas of brain
dysfunction te; th;ee simple céteg@ries which consequently resuit 0 three groups
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*of ehildrenf "thé daficlent child the psychctic child, and the braln m]ured

Ghlld” (p 224). The readér is mstructed that the deficient child "was ‘not ln—
tended by the Gocd Lord or’ nature to have a good brain" (p. 225), but are "nice

childfen". The DBYC‘hC)th child has an "lmproperly prﬁgranuneﬂ" (. 226) bram -

V.andjthe' "bra;na injufed _chilci" was mtended by nature to have a good brain but had..

. something happen at some time after the instant of goncepﬁan,that hurt that good

3

~ brain (p 226). The plethora of théée terms ihtrédgcé_iﬂ by Doman, along with o
“their niisccnc,eived explanations does a great deal mgie to mislead the reader. o

‘than to inform him. In similar light, terms such as premature and post mature

are referred to as children who were{ "simply not done" (p. 231), and "too dor’;é" _

L

(p. 232), respectively. Doman further suggests that ‘Tatterning in a gense s a

sort of closed brain surgery" (p- 180). This is a completely inappropriate analogy

to make to parents seeking a means of correcting what may,bee?é'entially not .

correctable. While functional ability may be increased in certain cages,
patterning does not remove lesions of.the brain.
The danger here is-that certain procedures are presented to parents in such

a laissez-faire manner, and without precautions to their inapprcpriate use, that

they may be interpreted, in a cook book faghion, as prescrnitlons for helping
| .
children, no matter what the problem. This feeling is encouraged and is further

reinforced by the broad spectrum antibiotic entitled, '"What to do_About Your Brain-

A ~ Injured Child, or Your Brain-Damaged, Mentally Retarded, Mentally Deficient,

" . Cerebral Palsied, Spastic, Flaccid, Rigid, Epileptic, Autistic, Athetoid, Hyper-

active Child.

Program in Spemal Educatlon, Hu,nterﬂcllege ;New Ycrk, New York
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Who's Minding the Children: The History and Politics of Day Care in America,
. Margaret O'Brien Steinfels. New York: Simon-and Schuster, 1973. 281 pp.

7

ﬁafgaret O'Brien Steinfels, an historian, has provided a lively and easy-

" -to-read book on day care. It is based upon her extensive readings and =vié its f_o -
| ' C i ’

-

5'thirty=five genters and ten to fiftéeﬁ family day care homes in different ps.i:‘fs_
c_:f --the-cpun'try" ®. 91) The major ';B!;rgng'th of fhe -béok lieé_ iﬁ.the_"varielly oi.'-_ .
| concéptqal catégﬂrieé she pfovides for undarst‘éndlng:day éaré.g .
‘Dfay-care _maif be ﬁndarstood through- examining the grc;ﬁ_i:rs interested in

it and their goals. Welfare Itefofméfs inside the g@;verximént'aﬁdjout of it, .early- :

3

-

éhildﬁood e_ducétors, 5;1(1 wgme’n'conceﬁ}ed with liberétion, aré the niajor groups -
pressing for day c-;arei Over a period-of time, within ééch ofstﬁese é‘rc)_lips, -at .
least three major attitudes toward day ca:ée can be discarned: ;déy care ;as
"patchwork to shore up a failing family; day care as '%'v;-ééiigéﬁéﬁ ", to provide

greater opportunities for self-development for mothers and children; day care
. . _

ag "utopia', part of a scheme for radical social reform.

Day care may be understood through its history. From its origin in the
éa:[:ly 19th_;cémgg;'y, through ﬁxe rapid iﬁdustrializa;tion,and urﬁsﬁizgtian éf America,
ihe influxes of iﬁ%?g{?nts and the wrenching poverty in the crowded cities——ali
these disrupted family%ﬁ\féxand child rearing. In those days, day care operated
as a service for families wheé" ,E;iioth,érs had to work, or otherwise could not

~take care of the children. %‘%‘%

The early day nurseries took chﬁ‘qren of all ages. As modern psychological
concepts grew, and specialization and p;‘gfessionalizaﬁon in education and in
social work developed, the nature of the care and the target population were *
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adjusted to suit the needs of the professions. The nursery Echéql teachers wanted

children old enough to teach, while the Freudian oriented social workers increasingly
looked upon day care as part of a syndrome nf familial maladjustm_aﬁt,' rather than
an aid to families wanting to improve their lives.

Z =

By the end of the 1920's, with the decrease in immigration, with the decline
-in feminism, with the decline in interest in progressive reform, and with the .

'acgnémic e::pa'nsianr éf the midEZO'sj day nurseries wefg gjenerglly neglected
;o by their uﬁpe: class patrons, and by public funding. ’l‘ha dépréssigﬁ.};eérs bi‘qﬁght
a resurgence of i‘nterest;' and.fééeral and state funds were sﬁeﬁt‘ un éayﬂ care centers
' Whicﬁ eeu_ld éupply jobs to teacha_i‘s; nurseal,fcl;r;s and éfhérs out of ;work. A Aftevr R
the, WPA pfogr‘ama:faded-, the next g‘i‘eat impetua to the growth c:f day care centers

was provided by the need for labor during Wc&ﬁd War II. With Fede:al and State.

funding, by July 1945, a million and a half children were in day care: B

After World War II, 'the Federal government ended its involvement in day care.
This was ill-timed, for in fact, the labor -forc:a participation rates of W@mlan
increased._steadily following World War II. In 1§40, one in eight moﬁhérs worked,
and by the end of the 60's two in five worked. ~

During the 60's attitudes about day care beg!an, to change again. Among the
reasons Steinfels cites is the renewed emphaais on early childhood 1éarni'ng; this
has lent respectability, justification, and purpose to the-day care movement. The
Women's Liberation mavemént_ powered by the huge number of women in the
labor force, haS‘méde day care one of its major goals.

'Frc:n; the beginning, a variety of criticisms has been leveled against day
car; It will loosen family ties, it will lessen the parents' féeli'ng of responsi-

bility for children, it will encourage mothers to work, and thus dépress male

wages. Steinfels responds that the question is not whether America should have
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day care; we already have it. ‘The question is rather the qualit\yofthe day care,

we should have. ‘She argues that éing:e mgther;s: are working, slncé’ftﬁe concept - w7

of sex roles for B.ai;h men and wome_n-;ils Véha:;ging aﬁd‘axpandh‘ig._ e‘hil-dfrén will b;é
‘ _ batiter sefvecl by Eiavlng-mucs_h mg_r’é a,nd @pgh’ba&a? day care than they now gé=
.veel.ve. She ec;;leléides hér book wn:h guideiines’té help in the segrch for -answers
to the compléx niatt;e,r- of day ga:’re,;and ébé expands fhé concept by asking the |
. reader to consider a yé.rieiy of ways of caring for children of all ages, in édﬁi=
tion '.Ai!:'o famllyéarranged, privatély financed methodé-. | |
'!Ihé' book is well worth feadir;g fci{r the overview 6f the hnstcry c:sti day care
!:frc)’m the begi_riil'mings to the“pfe’sez_it-ﬁme, for the presentation 'o:-ft the variety of
goals Df; vday ca;e, for the description of the pﬂlitieai iésues involved in the Com-
pfehensive C;Id Development Act and for the discussion of the relationship be-
tween day care and the family as a?" institution in soclety.
Stéinfeis' lengthy description of day care s;arvicési while hi;;rést!ing aﬁd
informative, .is not as systematically presented as the ideaé m the rest of the
book. The title is somewhat of a misnomer. While tﬁe author provides an over-
view of the history of day eafe, ‘from its béginnings, the politics of the- mnvemgﬁt
is chiefly coﬁfinedlta a description of the Nixon administration's handling of 7
the Campr!ehensive Ghiid Development Act. Such flaws are not serious, for
Steinfels covers a good deal of material in very good style. The book is well
referenced, and includes an excellent, extensive bjbliography.
Thié work Ehéuld be u,séfﬁl for mt;ﬁgducfcry courges for day care_pfofesﬁ

sionals and social workers. It places the day care quest‘ign into a larger

perspective for people interested in the question of new roles for women. *F‘ina!ly,

151

157 | -



=y

for a lay audience it provides ab‘scrbing,‘- thought pfovolcing read ing on a -tcpie”,

" of impm_‘téﬁce to anyone who lives If a family, is interested in the family, or is

3

- concerned with the future of our society's éhildren.

po

A

’ Reviewad by: Adeline Levine, Department of Sociology, State Umversity of

New York at Euffalo, Buffalc» New York

ALY
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Handmappad Children

,.Tames J. Gallagher (Ed.). ’Washingtcm D. G Gcive:nment Prh:lting_ Gffice, 1974i

118 pp. $1.60 Paparback

: ._iv
|

early childhood educatmn, and speech entered the Soviet Unicg for a whirlwind tour of
facilities and programs serving j;a,ndicappecl' children. What they found was a system *
éf programing whic‘h' is "matriarchal, 'authoritarian, a.nd' Ecmﬁgnal"' ©. 3).;$W¢3men 7

3

constitute the vast majority c:f teachers, professors, and researchers (the Soviets call

¥

dlsabillty related researchers "clefectalaglsts") Ihrcugh a_ce,ntrahzed educatmnal

the national level, including teaching and therapy methods, curricula, and texts foi‘—
dissemination to local communities. #'I‘he-eentralizedrainélrseeminglyrrﬁnifarm'nature
of the system is, however, mitigated by attention to regional need -!\‘.—D accommodate W

materials to cultural experience as well as to language éiifferenees? The communal

has’ meant heavy reliance upon residential and (what we have come to call) segregatefl;
services. Dnly in early cﬁildhaad programing can there be fcouild a&—%jgnifiéant degrée _, -
f special prngramulg for handmapped children in typu:al gettings. .
In view of our American preaccupatian with questions of ‘deinsﬁit&ticnalizatéﬁn
and mainstreaming, it will surprise no one that "clur_i.ng cereianies which marked the
Americans' depa_.r;;ure from the Soviet Union, leaders within the Institute of Défegtolng'y

suggested an openness to reevaluating sharing information on the integration/segregation

i

) queétian: "If we were to chsc:-uss this question, H would say that in the past we had.

some experience with integrating handicapped children into the normal schools and it
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was nft effective. Thi$ was in an earlier stage, the 1920's and 30's. Now we are in.

. . . ) . % . o o A , Sk ,
a' new stage of education and science, with new opportunities, so now we can return to -. - °
this. question to study what éach country has that is useful” (p. vii). The Sovlets also

expressed considerable interest in future collaboration, and inquiry concerning issues .

of testing, diagnostic methods, and strategies for manual deaf education.

Yet the truly exciting content of Windows on Russia ‘concerns not so ifnuc_z-h these K

Soviet responses to issues that have been controversial in America but rather those

essential themes and é@mpcnentsfwh‘ich make Soviet special education and research

« different ffc;.:m_ Gurj;owﬁ; |

_ What do'we learh fr-dm "defécfolﬁgists" iﬁ the Soviet Unipn? The Institute of
) ]’Jef’eetélﬁgy-_inéluﬂes five mam areas or categé’r'ies for Etudy and é-duevai;im;l Abtm}i'mal
- --Children; Vis;gglly{ k\nﬁgiiéﬁfchildren; Intéllectﬁal 'Disgrdarszﬁuditéiﬁall‘v Hanciiexappéd%:fw"’4

Children; and Speech Disorders, Social retardation and behavioral disturbance exist

neither as research nor educaficjn areas, ,apparéntlv because such cml_gepté_:arg .
"incmjéﬁatrible: .w ith theé ideological system of the Soviet Unijon. " Some children have,
however, been labelled "developmentally béﬂkwa’rd, " a term 'épplied to children with
problems that we generally call learning disabilities. Further, the Soviets regard |
spelling and writing ﬁroblems ag speech related and, so, suéb ﬁf;attefs are dealt with
by the speech specialists. As the Soviets' term "defectology' so clearly implies, the
Russian model assumes that all disabilities, including all recognized forms of |
rétai‘datién,- are argaﬂicallsr based.

The'Americans report that while Soviet colleagues have considerable e’x_pertisé in

-

experimental deéi;gn and statistical methods, the Institute of Defectology has not
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emphasi“zed these a(ppmaehés It was fnund too that Soviet Echnlars are more. intarest-

ﬁiﬂ the equwalent Qf competency based tastmg ag oppused to mc@ra glabal I, Q Etyle

S;.
o assessments ThlE of caurse fita Wlth the strang Saviet cammitmant tﬂ cnntmual

~data are unavailable as to the incidence of disabilities. We do learn from- thig report,

[
v

engagement m currmulum develapment -.:md thereby to tra.nslate research i‘mdmgs i;atc

pract;c_a_ The thecry to. practme theme has its Qrigms ain Ma:‘xlss idealﬂgy

Ep1demmlagy ha;gs-nat been a prmnty far:Sav;et sehqlars 'and, as a conseqﬁience, .

£

héwevér, that the goal for the end of the éur;_i'ant five year edgéa_i;_ignal plah (December

1975) was to have 425;000 children enrolled-in special programs, That figure repres-

jents 1% of all school »ager' :i:hiidren_ " One would think that better méidgnce data willbje

~available in the near future; espéciaﬂy in view of the fact that all pargnts of newborn

- -

" children take their babies to dlagnostm centers (pnlyclmms) sixteen t;mes durmg the

first year of life. ks abncrmalities are found, parents are offered the opportunity to

_enroll their children in special nursery and kindergarten programs.- '"During the last

preseimc.l ‘?ea’r §§é child is seen by the diagi:;;:)stie team involving psychoneurologists,
defectologists, logopedists, and other appropriate physicians or sf)ééilzﬂirsts"v(pg 9), and
may then be referred to a special cominissiﬂp for speciabprograming and Iz;lac:emené :
bgy-t'he regional Edueaticﬁal authc);:ity.

Special curricula vary for each area of disability, but all have the c;amman

features that they relate d;rec:ti??\ to children's real life env1rm1ments and attempt to

involve children through levels of develnpment play with Db]EEtS and dramatic role
playing. Teac:har training programs offer courses in these skill areas, as well as

other liberal grts topics, including the study of Marxism and Leninism. ' Teacher
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and they receive regular ‘opportunities for _p.ragticum placement during their-years in
B the Univarsity‘_ R . '_ S S

v

| 7 'educatlon that one can. hardly resist the desu‘e to further this mvestlgatloh with

' 'addmional mvestlgatmn perhaps first hand What fcr exampla are thé melicatmns

;,_
AR

Df the palu:y tr:) prolnblt schcnol chﬂdren s "seclal advancement" apa:t from aeademm :
acsomphshment? Is the Spvﬁet eg&mcmie and pclitigal aystem _partieularly‘: adaptable :

to the pﬁll.cy of paymg chs abled adults Equal wages' ?ar manufacturmg work? These

and m-a.ny other questmns still deserve our attentrp

Lo

' If one can find any serious Erltlclsm with this illuminating report based on an

admittedly brief visit to Russia, it Ls that we are afforded too little insight into the

~ delegation's personal experiences. AEE anyone who has exammed crosscultural issues
{

;.g,

first hand will know, one often ‘leams the most about a society and its p‘alicies and

" practices from those incidents where a queétign seems sti‘aﬁgely i;f.’-rele;ént to the
visiting or host group, from particularly humorous events, from experiences at
ilifarmal'méetings with ordinary citizens of another country, and from populaz; .me-dia' '

-

accounts. Only the final chapter of Windows on Russia makes explicit reference to a

" personal perspective on the trip. ~ And here we gain some insights into the concerns
of people with disabilities, Here we see that :tliie histary of Soviet development over :
the past forty years has not given priority to research into children with disabilities |
until rece;ltlyg And,here we iearrn that most ,citiseﬁs know little ab.cnut :ilisabilities. Yet
one is left with additional and easential questions that might emerge from a more per-
sonal, culturally oriented investigation. ;%Iow do the Soviets explait; the predominance
“of women in spécial education and research? How does Marxist ideology influence thé
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‘f.ieid'éf, spééial‘ edﬂééﬁah and réses,rcah’? ’How'ﬂé students eanéegtuali'zé i:;b;é relatiéiiéhiﬁ

| ', f)f 1dealeg3r; research and teaeher? If Sawet saciety haa createtl a- competitive edugsf -

!—i

: tlonal system that emphaslzes persanal excellence EEpaclally ig Ecleﬂtiﬂc fields‘ what-' .

=,

meact has. tl:us had on the value placed by édueaiiars am:l mtlzans on persaus who cammt
N . = aa .

. : T

or hav,é not excelled mtellectually? Is soczal CODPEI‘HILO]Z a pOWEIflJl em:ugh Eacial

value in the Snv1et Umon to ma.ke normahzatmn and mtegratian in futuze years a lngigalfl

gaur—se of development ?

; Thése::g;re just a few questiaﬁs that eﬁiertgé from raading vjﬁ['g;égwsr!c‘m Russia.
| Itisas if we have given our cur,{asity. just a quick taste through this Whiflwi;iid:ifisit;-
and haﬁ% opened :up a pancran{é. of Egzi;entific, cgltural, and p@litical.questions t-_é be
answered, it iskhﬂpad, through ccntmued Seviet*—fAmeric;m!; exghanges.. Tn.all Whé have

a concern, 'fo;: international perspectives and pfactices in the field of exceptiaﬂaiity;

Wmdawa on RusSLa provides unpetus for curiosity and :geﬂectmn upon lour own
culture, its policies, and its pf;u;tice'é_. . S b
;r‘* ' i *T %\i

Bevl.ewed by Dauglas p. Bﬂden The Center on Human Policy, DIVIE ion of Special
Education and Rehablhtatmn Syracuse University, Syracuse, New Yark



